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ABSTRACT 



Noting that bullying among primary school-age children has 
become recognized as an antecedent to more violent behavior in later grades, 
the 3 -year Maine Project Against Bullying examined currently available 
research on bullying and evaluated books, curricula, media materials , ■ and 
programs to identify resources and strategies which can be applied in Maine 
schools to alleviate the problem of bullying in kindergarten through fourth 
grade. Year 1 of the project focused on reviewing research and current 
materials on bullying. Year 2 involved a survey on bullying of third graders 
in Maine elementary schools during February 1999 as a baseline. Participating 
in the survey were 125 schools providing a sample of 4,496 subjects, 28 
percent of all Maine third graders. Bullying was defined as teasing in a mean 
way, calling hurtful names, leaving others out on purpose, threatening, 
hitting, kicking, or pushing. Major findings relate to: (1) the nature and 

extent to which bullying is occurring in a school; (2) how children have 
reacted to bullying at school and the consequences for their feelings of 
safety and well-being; (3) whether they have informed others and to what 
outcomes; (4) students' perceptions of their own aggressive behaviors at 
school; and (5) gender differences regarding the above. Specific 
recommendations were made for the Department of Education, school personnel, 
students, parents, and communities. Year 3 focused on raising public 
awareness of the issue and providing free training for participating schools. 
(Appended are a complete copy of the data analysis and the survey. Contains a 
200-item bibliography.) (KB) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 



ED 447 911 




aine 



Pj?' 



'J 






U.S. DEPARTMENT OF EDUCATION 
Office of Educational Research and Improvement 

EDUCATIONAL RESOURCES INFORMATION 
CENTER (ERIC) 

IJSThis document has been reproduced as 
received from the person or organization 
originating it. 

□ Minor changes have been made to 
improve reproduction quality. 



Points of view or opinions stated in this 
document do not necessarily represent 
official OERI position or policy. 



$ 



& 



* i 



TP 



■o- 










Maine Project Against Bullying 

Final Report 



June, 2000 
Chuck Saufler 
Cyndi Gagne 
Co-Directors 



ERJC ' BEST COPY AVAILABLE 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 

Q . 00 . R i"i\rvev' 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 





Maine Project Against Bullying 



Report Completed by MPAB Task Force 

Co-Directors: 

Cyndi Gagne, School Counselor, Benton Elementary School 
Chuck Saufler, School Counselor, Wiscasset Primary School 



Members: 

Deborah Barrows, Computer Technology, Wiscasset Schools 

Frances Blanchette, Retired Teacher, Sabattus Elementary School 

Debra Ann Connell-Duncan, School Counselor, Rockland Elementary School 

Dyna-Kaye Curtis, School Counselor, Greenville Schools 

Colleen Graffam, Art Teacher, Arundel School Department 

Cecile Gregoire, Teacher, Augusta School Department 

Wendy Harrington, Co-Director Kieve LDI 

Ann Kirkpatrick, Assistant Principal, Sabattus Elementary School 

Susan Russell, District Media Specialist, M.S.A.D. #48 

Marie Sitchenko, School Counselor, Martel School, Lewiston 

Pamela Sperry, Superintendent, Union #74 

Sarah Wills-Viega, School Counselor, Woolwich Central School 

President, Maine School Counselor Association 



Funded by : 

Maine Department of Education 

Gender Equity Division of Vocational Education 

Carl D. Perkins Grant 



Outline of Content 



I. Introduction 

II. Executive Summary 

III. Technical Report 

IV. Sample Survey 

V. Resource Review 



VI. Bibliography 



I. Introduction 



INTRODUCTION 



The Maine Project Against Bullying is a task force created to address a need educators 
throughout the state recognized as an area which, had not to date, received adequate attention and 
study. During Training of Trainer sessions offered by the Gender Equity Division of Vocational 
Education, via the Maine State Department of Education, consultants Susan Parks and Ed 
Maroon learned from elementary educators in attendance, that a void existed at the K-4 level to 
respond to harassment issues evidenced on buses, in hallways, and on playgrounds. 

Ms. Parks and Mr. Maroon contacted Chuck Saufler and Cyndi Gagne of the Wiscasset 
School System to explore grant funding possibilities to examine the elementary level harassment 
question. Together, Ms. Parks and Mr. Maroon provided names of individuals statewide who 
had expressed an interest in researching the K-4 equity issues more closely. These individuals 
were contacted, and a grant application was prepared by Saufler and Gagne to target funds from 
the Gender Equity Division of Vocational Education. In the Fall of 1997, a Carl D. Perkins 
Grant, funded for a three year period was awarded, and the first meeting of the Maine Project 
Against Bullying (MPAB) was held in Waterville, Maine. 

Initially, the MPAB took upon the task to research and review available curricula, 
studies, and other modes of intervention concerning harassment behavior at the elementary level. 
Early on, the task force recognized the need to distinguish harassment from bullying, and to 
utilize the latter term to describe the types of behavior(s) exhibited and experienced among 
students in grades K-4. Over the next three years the original focus of research and review 
continued, but the task force’s work expanded to include: networking with other community, 
private, and state organizations that had similar interests; development of a web site on the 
Internet; the creation of a survey suitable for administration to elementary level students to 
collect baseline data on the extent of bullying behavior within Maine schools; and, the provision 
of regional training to schools statewide who wished to implement intervention programs in an 
effort to curb bullying within their institutions. 

The report that follows details the research currently available and evaluates books, 
curricula, media materials, and programs. A sample survey instrument is included and may be 
copied and administered freely by those who wish to utilize it. Results of the survey which was 
administered in grade three throughout Maine are contained herein, and information to access the 
MPAB web site is outlined. 
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Maine Project Against Bullying 

Executive Summary: A Survey of Bullying Behavior Among Maine Third Graders 

January 2000 

Project Description 

For the past three years the Maine Project Against Bullying (MPAB) has been researching 
the issue of bullying and identifying resources and strategies which can be applied in Maine 
schools to alleviate the problem. MPAB spent much of the first year reviewing research and 
current materials on bullying. This literature review yielded a wealth of evidence which supports 
early intervention and prevention efforts. The second year was focused on establishing baseline 
data about bullying in Maine. The MPAB completed a survey on bullying of third graders in 
Maine elementary schools during February 1999. One hundred twenty-seven schools returned the 
survey providing a sample of 4496 subjects, 28% of all third grade students in Maine. 

The purpose of this survey was to help schools make a brief assessment about the 
following: 

A. The nature and extent to which bullying is occurring in a school; 

B. How children have reacted to bullying at school and what have bee the consequences for 

their feelings of safety and well being; 

C. Whether they have informed others and to what outcomes; 

D. Students’ perceptions of their own aggressive behaviors at school; 

E. Gender differences regarding all of the above. 

The survey described bullying behavior in the following ways: (1) teased in a mean way, 
(2) called hurtful names, (3) left out of things on purpose, (4) threatened, (5) hit, kicked, or 
pushed. 

Consultative services, data collection and data entry were provided by staff of the Maine 
School Linked/School Based Mental Health Services Project of the State Department of Human 
Services and the Edmund S. Muskie School of Public Service, Institute for Public Sector 
Innovation. Data analysis and additional consultation was provided by research staff of the 
Center for Educational Policy, Applied Research and Evaluation, College of Education & Human 
Development, at the University of Southern Maine. 

A complete copy of the data analysis (Appendix 1) and the survey (Appendix 2) are 
attached. 

The third year of the project focused on raising public awareness of the issue and 
providing free training for schools that participated in the survey. 

Summary of Findings 

The following is a summary of important information revealed by an analysis of the data 
collected through this survey. 
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A. The nature and extent to which bullying is occurring in a school (see table 5 
Appendix 1): 

In response to this question 22.6% of third graders surveyed said they were threatened, 
40.7% were teased in a mean way, 40% were called hurtful names, 34.3% were left out of things 
on purpose, and 37.5% were hit, kicked, or pushed everyday, once or twice a week or month. 

B. How children have reacted to bullying at school and what have been the 
consequences for their feelings of safety and well-being (see tables 13 and 1 Appendix 1): 

Of surveyed students confronted with bullying 91.3% reported taking some action in 
response. Most children (44.6%) tell an adult, 34.2% tell the bully to stop, 32% get away from 
the bully. 

Although 44.3% of students surveyed said they felt “very happy and good” about being at 
their school, 19.4% percent indicated feeling “so-so”. Also, “sometimes sad and unhappy”, and 
“very sad and unhappy” responses totaled 6.3% (287 students). 

C. Whether they have informed others and to what outcomes (see table 15 
Appendix 1); 

Bullied students reported that when they told someone about the bullying, 48.2% said “it 
got better”, while 15.3% said “it got worse”, and 21.7% said “nothing happened”. It should be 
noted that 5.9% “never told anyone”. It is consistently reported in the research that victims 
sometimes do not report bullying for fear of retaliation from the bully. 

D. Students’ perceptions of their own aggressive behaviors at school (see tables 8 
and 9 Appendix 1); 

Of the third graders surveyed 13.8 - 17.7% reported that they participate in the identified 
bullying behaviors everyday, once or twice a week or month. Further analysis also showed that 
almost twice as many boys (19.7%) as girls(9.2%) reported that they frequently bully other 
children. 

E. Gender differences regarding all of the above (see tables 10 and 11 Appendix 1): 

From table 1 1, we can see a difference between genders when children named the 
perpetrator(s). A higher percentage of boys (30.1%) than girls (18.9%) reported being bullied by a 
boy, while a higher percentage of girls (13.2%) than boys (4.8%) reported being bullied by a girl. 
Similarly, a higher percentage of boys (24.7%) than girls (15.0%) reported a boy tried to hurt 
them, while a higher percentage of girls (5.9%) than boys (3.2%) reported a girl tried to hurt them. 
Generally speaking, when children reported about those responsible for milder as well as more 
serious bullying acts (table 10), they most often said (40.6%) that “a boy” had committed the 
offense. 



Discussion 



The frequency of bullying and inappropriate aggressive behaviors as demonstrated in this 
survey of Maine third graders is cause for concern. Once bullying is established as a behavioral 
pattern it tends to persist through school years and may last well into adulthood (Olweus 1993a, 
Walker 1993). We have a sample of third graders in which 22.6-40.7% of respondents say they 
are experiencing bullying with relative frequency (table 5 Appendix 1) . Children’s selfesteem 
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suffers greatly when they are bullied. “Victimization is associated with poor physical, social and 
psychological well-being in primary school children” (Slee 1994). The presence of bullying in a 
school indicates that the level of pro-social behavior and respect for oneself and others is lacking. 
These survey results show that for 37% of victims who seek help against a bully the situation 
continues as it is, or worsens. This perceived lack of assistance at school for victimized students 
gives the implicit message that these behaviors are acceptable. This is unacceptable and may have 
devastating results on the victims’ feelings of self worth and subsequently on a school’s climate. 

Of the third graders surveyed 13.8-17.7% reported that they participate in the identified 
bullying behaviors everyday, once or twice a week or month. Olweus (1993a) found that there 
was a stability of bully/victim problems over time. That is, children who bully and children who 
are victimized tend to perpetuate these roles throughout their school years. It is these students 
that educators must help as early as possible in their school careers in order to have a chance of 
changing these emerging harmful patterns of behavior. Harassing student behavior does not 
spontaneously appear in middle school. It has its origins in preschool. The current research 
regarding antisocial behavior makes clear that early intervention in home, school, and community 
are the best hope we have of diverting children from these behaviors. 

It should be noted that 18.9% of surveyed girls report being bullied by a boy and 15.0% of 
girls report that a boy tried to hurt them. Given the stability of bully and victim roles over time 
(Olweus 1993a) these numbers should cause concern about the middle, junior and senior high 
school years for these students. 

Most students are neither bully nor victim. They are however witnesses to the bullying 
that takes place around them. Children’s exposure to violence and maltreatment (including verbal 
abuse) of others is significantly associated with increased depression, anxiety, anger, post- 
traumatic stress, alcohol use and low grades (Eron 1987). Given the frequency of bullying as 
reported in this survey, it is important to acknowledge the effects of bullying on bystanders and 
the potential effects on school climate. 



Recommendations 

Public schools do not intentionally teach violence or promote aggressive behavior in 
children. School violence is a community issue. Research shows that communities with higher 
rates of violence (domestic violence, assaults, etc.) report higher frequencies of “school violence”. 
If we accept the premise that schools are a reflection of their communities then we must realize 
that schools alone can not resolve the bullying issue. We need to promote the idea that there are 
multiple stakeholders involved in this issue and we are all in this together. The current research 
predicts a bleak future for children who bully and for their victims unless there are corrective 
actions taken by those in a position to influence their lives. We must always remember that this 
work is targeted at specific behaviors not specific individuals. We must avoid labeling a child as a 
bully or victim. 

The following recommendations are suggested by the members of the Maine Project 
Against Bullying as action steps toward diminishing the effects of bullying behavior in Maine 
schools and communities. They are specific to each stakeholder group. 

Department of Education: 

• DOE can identify programs and resources which provide information and tr ainin g 
about bullying prevention and provide access for schools to these resources. 



• DOE can provide assistance to schools in developing discipline policies consistent 
with violence prevention guidelines issued by the Federal DOE. 

• DOE can collaborate with the Maine Superintendents’ Association, the Maine 
Principals Association and the Maine School Counselors’ Association in promoting 
adoption of research-based bullying prevention programs such as the one from the 
Center for Violence Prevention: Blueprints for Violence Prevention in Colorado. 

Schools: 

• Adult behavior is crucial to the success of any anti-bullying initiative (Olweus 1993a). 
All adults in school must become aware of the extent of the bully/victim problems in 
their own school and community. These adults must then become engaged in a focused 
and sustained effort to change the situation. There exist a number of comprehensive 
bullying prevention programs which can help schools restructure the existing school 
environment to reduce opportunities and rewards for bullying behavior. These 
programs focus on creating a school climate of trust, respect, acceptance and caring. 
Statewide promotion of proven anti-bullying programs which are supported with staff 
training and continuing assistance in implementation would be a powerful intervention 
toward diminishing the effects of bullying behavior in Maine schools. 

• Schools can utilize existing team resources such as Student Assistance Teams, Civil 
Rights Teams, Peer Mediation Teams or Safe School Teams to supervise 
implementation of an approved bullying prevention program. 

• Individual schools can assess the problem in their own school and create awareness and 
involvement activities for adults. 

• Schools can provide training and information to teachers and parents on the issue of 
bullying at school. 

• Schools, with parent and student involvement, can develop clear behavioral guidelines 
which are consistently enforced. 

School Counselors: 

• School counselors can help create positive behavioral supports in their schools for 
students displaying pro-social behaviors. 

• School counselors can advocate for implementation of bullying prevention curriculum. 

• School counselors can work with students who bully and victimized students 
individually and in small groups. These students need assistance if they are to become 
productive citizens. Early identification of, and appropriate intervention for, these 
students would go a long way toward helping them change these destructive patterns 
of behavior. 

• School counselors can create groups with a common, empathizing theme such as 
children of divorce, and make sure to mix the popular students with the less popular 
students in the same group to empathize with one another. 

Teachers: 

• The message that, “Bullying is not acceptable in our school/class and we will see to it 
that it comes to an end”, must be communicated in every school in Maine. Teachers 
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can establish and enforce specific rules against bullying, as well as hold regular 
classroom meetings with students to discuss bullying and related behavioral issues. 

• Teachers can identify students who may benefit from participation in a small group 
where discussion would focus on appropriate ways to deal with bullying. 

• Teachers can help plan for improved supervision of students at identified “bullying hot 
spots” in their school. 

• Teachers can learn more effective strategies for dealing with bullying. 

• Teachers can model compassion for all students. 

Students: 

• At the center of any approach to bullying prevention are those individuals most 
directly affected by and responsible for bully/victim situations - the students in the 
school. Most students are neither bully nor victim. They are however witnesses to the 
bullying that takes place around them. Students can promote a positive school climate 
by discouraging bullying behavior among their peers, promoting inclusion of all others 
in their activities and seeking to foster acceptance of differences. 

• Maine’s students need to be educated about bullying and what one can do if one is the 
victim of a bully and what one can do if one sees another student being bullied. To stop 
bullying we need to empower the caring majority of students. 

Parents: 

• Parents can listen to their children. Encourage children to talk about events at school, 
the walk or ride to and from school and how they are being treated by their peers so 
they can identify problems. 

• Parents can take children’s complaints of bullying seriously. Children are often afraid 
to tell anyone that they have been bullied. 

• Parents can be on the lookout for signs that their child is being bullied such as a drop in 
grades, tom clothes, or needing extra money or supplies. 

• Parents can tell the school or organization immediately if they think their child is being 
bullied. 

• Parents can work with other adults in their neighborhood to ensure that the children in 
their neighborhood are closely supervised on their way to and from school. 

• Parents can praise children’s kindness toward others and teach tolerance of others. 

• Parents can monitor what their child watches on TV as well as the content of their 
video games. 



Communities: 

• Community resources need to be made available to the families of children who bully in 
order to help them develop a home environment characterized by warmth, positive 
interest, and involvement by adults. 

• Schools, homes and communities need to be places where there are firm limits to 
unacceptable behavior, where non-hostile, non-physical negative consequences are 
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consistently applied in cases of violations of rules and other unacceptable behaviors, 
and where adults act as authorities and positive role models. Access to school-based 
mental health services would be very beneficial to the families of children who bully. 

• Communities need to strive to provide resources to meet all of the diverse needs of 
Maine youth. 
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Introduction 



How often do primary grade children report being bullied by their classmates? The purpose 
of this study was to discover the answer to this question by surveying third graders attending 
Maine s public schools. Even a cursory review of published research on bullying activities shows 
that bullying behavior is extensive in the United States public schools. In many studies both boys 
and girls of many grade levels report having been bullied, and the severity of bullying ranges from 
isolated incidents to chronic victimization, and causes and effects of bullying are varied. For 
instance. Hoover, Oliver, and Hazier (1992), in their study of 207 mid-western middle and high 
school students, found that 14% of their adolescent respondents reported that they had been 
severely victimized when bullying was defined as chronic victimization. Another study, by Perry, 
Kusel, and Perry (1988), found that 10% of American boys and girls, ages 9-12, were victims of 
extreme bullying. In 1996, Garrity and others found that, on the average, two to three students in 
every elementary classroom spent their day afraid of others, and consequently, avoided public places 
such as the cafeteria, restrooms, and hallways. Likewise, Shelly (1985) found that 80% of high 
school students and 90% of elementary and middle school students reported being bullied at school. 
Other studies show that bullying behavior causes serious distress to the victims and negatively 
affects learning (Hoover and Oliver, 1996). Furthermore, studies relate young peoples’ bullying to 
future commissions of violence. A recent study (Colvin, Tobin, Beard, Hagan, and Sprague, 1998) 
brought forth evidence that children who display bullying behaviors often grow up to become 
perpetrators of violence. Finally, the current research points out considerable evidence that bullying 
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occurs in the public schools in varying degrees of seriousness and frequency. 

Methodology 

Given these findings from national studies, the purpose of this study was to discover the 
frequency of bullying activities among third graders in Maine. In association with the Maine 
Department of Education, the Maine Project Against Bullying recently invited all Maine public 
schools that had third graders to participate in a survey. Usable data from 127 schools was 
analyzed. This reflected a total of 4496 surveys that were completed by Maine third graders in 
January, 1999. This response totaled 28% of all third graders in the state. A copy of the survey 
appears in Appendix A. The directors of the Maine Project Against Bullying requested the Center 
for Educational Policy, Applied Research, and Evaluation at the University of Southern Maine to 
analyze the survey results and to prepare this summary report. In the text that follows, some 
analyses are based on fewer than 4496 respondents, dependingupon the number of third graders who 
responded to specific survey items. 

The survey asked third graders several questions related to bullying. Bullying was described 
in the following ways: (1) teased in a mean way, (2) called hurtful names, (3) left out of things on 
purpose, (4) threatened, (5) hit or kicked or pushed. In order to describe how much bullying goes 
on, and to ascertain the effects of the bullying, survey results were analyzed according to their 
relevance to the following questions: 

• How do children feel at their schools regarding safety and happiness? 

• How often are children bullied? 

• How often do children bully others? 

• Who does the bullying? 

• How do children react to the bullying and what happens then? 

The results were also analyzed according to some or all of the following divisions: state totals, 
school sizes, gender, and county. School sizes were defined as very small (less than 100 students), 
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small (101-250 students), medium (251-450 students), and large (more than 450 students). It is 
necessary to note that when results were obtained from divisions of county and school sizes, 
percentages sometimes reflected very small numbers of respondents. The reader should keep this 
important limitation in mind when reviewing the findings reported here. 

Finding s 

Question 1; How do third grade children feel at their schools regarding happiness and 
safety? 

A nswer : Table 1 reports that a total of 1948 third grade students, or 44.3% of 4496 students, said 
they felt “very happy and good” about being at their school. Girls (47.5%) were more likely than 
boys (40.9%) to answer Avery happy and good. Those third grade children who answered “very 
sad and unhappy” to the question shown in Table 1 numbered 74, or 1 .7% of all surveyed students. 
Boys were more likely than girls to report this. Forty-four boys, or 2.0% of all boys surveyed, felt 
“very sad and unhappy” while 28, or 1.3% of all girls surveyed, reported this. 



Table 1 : This is How I Feel Being at My School - State Totals 



Categories 


State Totals 


Percent 


Number 


Very happy and good 


44.3 


1948 


Sometimes happy and good 


30.0 


1320 


So-so 


19.4 


853 


Sometimes sad and unhappy 


4.6 


204 


Very sad and unhappy 


1.7 


74 



Although no relationship was found between school sizes and third graders’ feelings at 
school, the percentages of children who reported feeling “very happy and good” were slightly higher 
in larger schools, as shown in Table 2. Also, when combining results from two categories, the survey 
results showed that larger schools generally had a lower rate (5.8%) of third graders who were 
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“sometimes sad and unhappy “or “very sad and unhappy” , while very small schools reported 
a rate of 8.1%. Small and medium-sized schools reported 6.5% each. (Note: The reader should 
consider that divisions by school sizes resulted in very small numbers of the respondents in certain 
question categories. For example, the numbers of “large” schools and “very small” schools are much 
smaller than the numbers of “medium” and “small” schools. Therefore, some results may reflect 
specific school buildings cultures rather than reflect typical very small or large schools.) 



Table 2: This Is How I Feel Being at My School - by School Sizes 



Categories 


School Sizes 


Very Small 
(< 100) 


Small 

(101 - 250) 


Medium 
(251 -450) 


Large 
(> 450) 


Very happy and good 


43.6 


42.8 


43.9 


46.5 


Sometimes happy and good 


28.5 


30.6 


29.9 


29.9 


So-so 


19.8 


20.1 


19.8 


17.9 


Sometimes sad and unhappy 


6.4 


4.7 


4.9 


3.7 


Very sad and unhappy 


1.7 


1.8 


1.6 


2.1 1 



Tables 3 and 4 report children’s perceptions about their safety. Results reported in 
Table 3 reveal that most children felt very safe in places that are normally under much adult 
supervision. For instance, 76.2% reported feeling very safe in the classroom, 66.2% in the lunch 
room, and 60.0% in the hall. However, children reported feeling very unsafe in different places. 
Sixteen percent of all children felt very unsafe while walking to and from school, 9.5% while on 
the bus, 8.1% while at the bus stop, and 7.1% felt very unsafe while on the playground. 
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Table 3: This is How Safe I Feel in Each of These Places - State Totals 
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Places 


V 

Ui 


r ery 

isafe 


Kind of Unsafe 


So-so 


Kind of Safe 


Very Safe 




% 


N 


% 


N 


% 


N 


% 


N 


% 


N 


In my classroom 


1.1 


49 


2.3 


303 


6.5 


283 


13.9 


601 


76.2 


3307 


On the playground 


7.1 


303 


12.3 


530 


22.5 


966 


30.6 


1317 


27.5 


1181 


In the lunchroom 


1.4 


59 


3.3 


139 


12.0 


511 


17.2 


733 


66.2 


2823 


Walking to/from school 


16.0 


329 


10.3 


212 


15.7 


322 


18.0 


370 


39.8 


816 


In the bathroom 


5.2 


218 


5.8 


244 


16.7 


704 


16.4 


694 


55.9 


2362 


In the hall 


2.8 


117 


5.3 


224 


14.1 


593 


17.8 


748 


60.0 


2519 


On the bus 


9.5 


356 


10.4 


391 


17.6 


662 


20.4 


768 


42.1 


1584 


At the bus stop 


8.1 


275 


7.6 


257 


12.4 


420 


15.7 


534 


56.2 


1907 



in 



the classroom, the lunchroom and the bathroom, places usually supervised by adults. However, 
boys and girls did report some differences in places where there was normally less adult supervision 
or fewer adults. For instance, more boys (75.7%) than girls (70.2%) said they felt very safe or kind 



of safe in the halls; 57.4% of boys versus 51.4% of girls reported feeling very safe or kind of safe at 
the bus stop; 28.7% of boys versus 24.0% of girls reported feeling very safe or kind of safe while 
walking to or from school. 

Table 4 shows relative degrees of children’s feelings of safety according to school sizes. 
From very small, to small, to medium and large-sized schools, the percentage of children who 
reported feeling very unsafe or kind of unsafe decreased from 1 5.6% to 12.3%, while the percentage 
of children who reported feeling very safe or kind of safe increased from 69.5% to 73.0%. 

In general, third graders in Maine reported feeling safe and happy in their schools. While 
there were 74 (1.6%) children who said they were very unhappy and 49 (1.1%) who reported feeling 
very unsafe while in their classrooms, the overwhelming majority reported feeling happy and good 
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Table 4: This is How Safe I Feel at My School - by School Sizes 





School Sizes - Average Percents 


Categories 


Very Small 
(< 100) 


Small 

(101 -250) 


Medium 
(251 -450) 


Large 
(> 450) 


Very Safe 


51.8 


52.6 


54.1 


52.9 


Kind of Safe 


17.7 


18.2 


18.4 


20.1 


So-so 


14.9 


15.2 


14.4 


14.7 


Kind of Unsafe 


7.7 


7.4 


6.6 


6.7 


Very Unsafe 


7.9 


6.6 


6.5 


5.6 



Question 2: How often are children bullied? 



^ nswer : Survey results, as shown in Table 5, revealed that most children experience only milder 
forms of bullying, such as teasing, on a very infrequent basis. For instance, 55% said they were 
teased in a mean way one or two times a year or never, 56.7% said they were called hurtful names 
one or two times a year or never, and 61 .4% said they were left out of things on purpose one or two 
times a year or never. The same holds true for more serious bullying acts, such as being threatened 
or being hit, kicked, or pushed. For instance, 72.9% said they were never or almost never (one or two 

times a year) threatened, 58.4% said they were never or almost never (one or two times a year) hit, 
kicked or pushed. 

Thus, many third graders reported being bullied on an infrequent basis. However, almost one 
in four reported being frequently threatened, and one in three reported being frequently hit, kicked, 
or pushed by schoolmates. As shown in Table 5, a total of 1017 third graders, or 22.6%, reported 
that they were threatened either everyday, or one or two times a week or month. Boys (25.3% of 

boys) were more likely than girls (22.1% of girls) to be threatened everyday, or one or two times a 
week or month. 




6 



23 



Appendix 1 

When reporting more extreme bullying, 37.5%, or 1684 third grade students said that they 
were hit, kicked, or pushed everyday, or one or two times a week or month, while 58.5% (2624) 
reported that this happened to them either once or twice a year or never. Boys (56.5%) were more 
likely than girls (65.4%) to be hit, kicked, or pushed on such an infrequent basis. 



Table 5: How Often Have Children Been Teased or Bullied at School? - State Totals 



How often bullying 
happened 


Teased in a 
mean way 


Called 

hurtful 

names 


Left out of 
things on 
purpose 


Threatened 


Hit, or 
kicked, or 
pushed 


Everyday, or One or 
Two Times a Week or 
Month 


40.7 

(1,828) 


40.0 

(1,800) 


34.3 

(1,541) 


22.6 

(1,017) 


37.5 

(1,684) 


One or Two Times a 
Year or Never 


55.0 

(2,473) 


56.7 

(2,547) 


61.4 

(2,762) 


72.9 

(3,276) 


58.4 

(2,624) 



When the results were analyzed according to school sizes, findings showed that students 
from larger schools reported fewer occurrences of both milder bullying, (being teased, called names 
or left out on purpose) and more serious bullying (being threatened or hit, picked or pushed). For 
instance, Table 6, on the next page, shows that approximately one fourth of students from medium- 
sized schools (25 1-450) reported having been threatened on a frequent basis, while only about 18% 
of students from large schools reported this. Findings also showed that students from very small 
(<100) schools reported the highest frequency of being hit, kicked, or pushed, while students from 
large schools, again, reported the lowest frequency. Conversely, the most infrequent occurrences of 
being threatened were reported by students in large schools. Also, students in large schools reported 
the most infrequent occurrences of being hit, kicked or pushed. 
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Size 


Everyday, 1-2 


Times a Week or Month 


1 -2 Times a Year or Never 


Teased/Called 
names/Left out 


Threatened 


Hit/ 

Kicked/ 

Pushed 


Teased/Called 
names/Left out 


Threatened 


Hit/ 

Kicked/ 

Pushed 


<100 


49.7 


20.2 


45.1 


45.5 


75.1 


49.7 


101-250 


40.3 


23.2 


39.3 


55.9 


71.8 


57.2 


251-450 


38.2 


24.8 


38.5 


57.6 


71.2 


57.0 


>450 


34.0 


17.7 


31.3 


62.7 


78.0 


65.0 



Table 7, on the next page, shows the findings regarding bullying activities by counties. When 
county results were analyzed regarding how many children were hit, kicked, or pushed often 
(everyday, one to two times a week or month), the findings revealed a range of 30.6% in Sagadahoc 
County to 52.8% in Washington County. Knoxreported the highest percentage of children who said 
they were hit, kicked, or pushed least often (either never, or only one or two times a year). The 
highest percentage of children who reported having been threatened everyday, or one or two times 
a week or month, were from Piscataquis County, while Franklin County reported the lowest 
percentage. Franklin also reported the highest percentage of children who said they were never 
threatened, or were only threatened one or two times a year. Once again, readers should exercise 
caution against making far-reaching comparisons among county findings. Without further statistical 
analysis, valid comparisons are limited because of small numbers of respondents in some categories. 
Therefore, generally speaking, results revealed that while children experienced bullying activities, 
most reported that they experienced only milder forms on a very infrequent basis. 
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County 


Everyday, 1-2 


Times a Week or Month 


1-2 Times a Year or Never 


Teased/Called 
names/Left out 


Threat- 

ened 


Hit/ 

Kicked/ 

Pushed 


Teased/Called 
names/Left out 


Threat- 

ened 


Hit/ 

Kicked/ 

Pushed 


Androscoggin 


35.1 


23.3 


34.2 


60.1 


71.1 


61.5 


Aroostook 


41.3 


25.9 


44.6 


53.4 


68.0 


49.3 


Cumberland 


36.5 


19.3 


31.0 


59.3 


75.3 


63.2 


Franklin 


40.9 


15.1 


45.3 


53.4 


79.2 


50.9 


Hancock 


42.6 


29.8 


37.2 


56.4 


68.1 


58.5 


Kennebec 


34.2 


18.4 


34.8 


62.7 


78.1 


62.1 


Knox 


36.6 


25.8 


32.5 


60.5 


69.5 


64.2 


Lincoln 


41.8 


20.3 


33.6 


55.6 


77.6 


63.8 


Oxford 


47.4 


28.1 


43.9 


48.5 


66.3 


50.2 


Penobscot 


41.6 


24.4 


43.0 


54.2 


71.1 


53.8 


Piscataquis 


39.7 


32.6 


41.5 


53.1 


62.2 


54.1 


Sagadahoc 


36.9 


19.6 


30.6 


57.9 


75.3 


62.1 


Somerset 


36.5 


21.0 


40.7 


60.5 


76.0 


57.5 


Waldo 


37.2 


20.5 


39.7 


57.9 


73.7 


55.8 


Washington 


47.2 


27.8 


52.8 


48.2 


66.7 


38.9 


York 


36.7 


23.0 


38.3 


60.1 


73.3 


58.8 


Average 


39.51 


23.43 


38.98 


56.36 


71.97 


56.54 



Question 3: How often do children bully others? 



Answer: When children were asked how often they said mean things, teased, or called others names, 
more than three-fourths of children said they did this only one or two times a year or never. 
However, when asked how often they hit, kicked or pushed other children, 14.3% (645) of third 
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grade respondents reported having done this . at least one to two times a month, as shown in Table 
eight. Approximately eighty-three percent of children said they never did this, or only did it one or 
two times a year. 



Table 8: How Often Do You Hit, Kick, or Push Other Children? - State Totals 





Everyday, 1-2 Times a Week or 
Month 


1 -2 Times a Year or Never 


Number 


Percent 


Number 


Percent 


Said mean things 


794 


17.7 


3,538 


78.7 


Teased others 


628 


14.0 


3,639 


80.9 


Called others names 


622 


13.8 


3,620 


80.5 


Hit, kicked or 
pushed 


645 


14.3 


3,761 


83.7 



Table 9 shows the percent of third graders from different school sizes who admitted to 
having ‘frit, kicked, or pushed other children” everyday, or one or two times a week or month. Third 
graders from schools with populations over 450 reported that they engaged in the least amount of 
frequent hitting, kicking, or pushing of other children, as shown in Table 9. Further analysis also 
showed that almost twice as many boys (19.7%) as girls (9.2%) reported that they frequently 
(everyday, one or two times a week or month) bully other children. 



Table 9: How Often Do You Hit, Kick, or Push Other Children? - by School Sizes 



School Size 

Total School Enrollment per 
School 


State Totals 


Everyday, one or two 
times a week or 
month 


One or two 
times a year or 
never 


Total Number 
of Students 


<100 


16.8 


79.2 


173 


101-250 


13.6 


84.4 


1,342 


251-450 


15.6 


82.4 


1,646 


>450 


11.7 


86.9 


939 
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Question 4: Who does the bullying? 



Answer: Of those children who answered “yes” to having been bullied, teased, or that someone had 
tried to hurt them, they most often said “a boy”. As shown in Table 10, on the next page, 
approximately 50 percent of respondents reported that a boy had tried to hurt them. A category of 
groups of girls” (5.9%) was least likely to be reported as one who tried to hurt them. 







Total Percents 


Category 


Boys & 
Girls 


Group of 
Boys 


A Boy 


Group of 
Girls 


A Girl 


Bullied you 


12.7 


23.7 


40.6 


8.3 


14.6 


Said mean things 


19.4 


15.1 


36.8 


7.4 


21.3 


Teased you 


18.3 


16.7 


38.8 


7.9 


18.3 


Called you names 


19.3 


15.6 


38.2 


7.5 


19.4 


Tried to hurt you 


11.0 


22.7 


49.2 


5.9 


11.2 



perpetrator(s). A higher percentage of boys (30.1%) than girls (18.9%) reported being bullied by a 
boy, while a higher percentage of girls (13.2%) than boys (4.8%) reported being bullied by a girl. 
Similarly, a higher percentage of boys (24.7%) than girls (15.0%) reportedaboy tried to hurt them, 
while a higher percentage of girls (5.9%) than boys (3.2%) reported a girl tried to hurt them. 



Table 1 1: At School, Who Has Bullied You?- Gender 



Category 






Total Percents 




Boys & 
Girls 


Group of 
Boys 


A Boy 


Group of 
Girls 


A Girl 


Who bullied you 


boy 


7.0 


17.7 


30.1 


5.1 


4.8 




girl 


8.5 


11.0 


18.9 


4.9 


13.2 


Who tried to hurt 


boy 


4.7 


12.7 


24.7 


2.7 


3.2 


you 


girl 


4.3 


5.6 


15.0 


2.1 


5.9 
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Generally speaking, when children reported about those responsible for milder as well as more 
serious bullying acts, they most often said that “a boy” had committed the offense. 

Table 1 2 shows that the bully was also most often reported as being from a higher grade. 
This was reported by 42.3% of all third graders surveyed who said they had been bullied. 



Table 12: At School, Who Has Bullied You?- Grade Level 



Grade Level 


Same Class 


Different Class of 
Same Grade 


Lower Grade 


Higher Grade 


Bullied by Kids 
(by grade level) 


24.3 


24.2 


9.2 


42. 



Q uestion 5 ; What do children do when they are bullied and what are the results of their 
actions? 

A n swer : When confronted with bullying, 91.3% of all third grade children do something. Table 13 
shows that most children (44.6%) tell an adult, followed by 34.2% who tell the bully to stop, and 
32.0% who get away from the bully. Others tell a friend (24.0%). Those who react by staying home 
from school total 3.4%, while 2.1% of third graders react by hurting others. 



Table 13: What Do Children Do When They Are Bullied? 



When I’m bullied, I: 


Percents 


Tell the bully to stop 


34.2 


Get away from the bully 


32.0 


Hurt other kids 


2.1 


Stay home from school 


3.4 


Tell an adult 


44.6 


Tell a friend 


24.0 



Table 14,on the next page, shows the different reactions boys and girls had when they were 
bullied. Of those who reported they were bullied, most notable is the fact that boys, much more than 
girls, were most likely to hurt others after being bullied. 
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TableJA^WhatDo Children Do When They Are Bullied?- by Gender 





Boy 


Girl 


Total Percent of All Students Surveyed 


Tell to stop 


49.9 


48.8 


34.2 


Get away 


50.9 


47.7 


32.0 


Hurt others 


84.4 


15.6 


2.1 


Stay home 


48.0 


49.3 


3.4 


Tell adult 


46.8 


51.5 


44.6 


Tell friends 


47.5 


50.9 


24.0 



As shown in Table 15, those students who had been bullied reported that when they told 
someone about the bullying, 48.2% said “it got better”. However, it is noteworthy that another 37% 
of the third graders reported that nothing changed when they told someone or that the bullying got 
worse. 



Table 15: If You Have Been Bullied, 

What Happened After You Told Someone? - State Totals 



Response 


Percent 


It got better 


48.2 


It got worse 


15.3 


Nothing changed 


21.7 


I never told anyone 


5.9 



Summary 

In light of the recent commissions of violence by school children and youth against their 
peers, the American people are becoming very introspective about the culture of children and the 
larger society. In this context, an understanding of hostile acts by elementary school children helps 
to reveal important and timely information about Maine children. While further research is necessary 
to construct profiles of the “typical” bully, and to develop an understanding of the culture within 
particular schools that work effectively to reduce bullying, the recent survey of 4496 of Maine’s 
third graders reveals the following important findings: 
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• Approximately 75% of the children reported feeling very happy or sometimes happy at 
school, while a much smaller percent (6.3%) said they felt very sad or sometimes sad at 
school. Most children reported feeling very safe at school, especially in places where adult 
supervision occurs. 

• Most children experienced only mild forms of bullying, such as teasing, on an infrequent 
basis. However, more than one-third reported being hit, kicked or pushed on a frequent basis. 

• Most children reported that they do not bully others. When asked how much and how often 
they bully others, approximately 14% of third graders admitted to having hit, kicked or 

pushed others on a frequent basis; however, more than 83% said they never, or almost never, 
did this. 

• Generally speaking, both boys and girls reported that it is a boy who is most often 
responsible for committing bullying. Also, the bully is most often from a higher grade. 

• In response to bullying acts, almost all (9 1 .3%) of third graders take some action: almost one- 
half tell an adult, followed by one-third (34.2%) who tell the bully to stop and who get away 
from the bully (32%). Although a very small percentage (2.1%), some children, when 
confronted with bullying, will hurt others. Finally, one-half of children perceive that the 
result of their having reported bullying is an improvement of the situation. 

In conclusion, we see that Maine’s third graders, though mostly happy and feeling safe in schools, 
experience varying degrees of bullying behavior. Many experience some form of bullying on an infrequent 
basis, but approximately one-fourth or more report being threatened or hit, kicked, or pushed. It appears 
that Maine’s third graders, like many elementary children across the country, are victims of some type of 
bullying. In addition, approximately 14% of Maine’s young children report they bully others, and of those 
bullied who report instances to others, approximately one-third report that the situation does not improve. 
Thus, the data from this survey sample of Maine’s third graders suggest some actions are needed to insure 
that all young children in Maine’s schools feel safe and secure in our schools. 
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Appendix 2 SURVEY 



DIRECTIONS: Answer all questions. Think about each question carefully. Put an X in the box 
that best describes you. Do not put your name on this survey. 



School: 



1. What is your ethnic group? (optional) 

Asian □ Black 



Date: 



Grade: 



□ Hispanic □ Native American □ White 



2. Are you a boy or a girl? | | boy | | girl 

3. Thi s is h ow I feel being at my school: 

very happy and good 

sometimes happy and good 



so-so 



sometimes sad and unhappy 
very sad and unhappy 



4. This is how safe I feel in each of these places: 

Very Unsa fe Kind 

a) in my classroom 

b) on the playground 

c) in the lunch room 

d) walking to or from school 

e) in the bathroom 

f) in the hall 

g) on the bus 

h) at the bus stop 



ofUnsafe So-So Kind _of_Safe V ery Sa fe 



5. How often have these things happened to you at school? 

Everyday 1 or 2 times 1 or 2 times 1 or 2 times Never 

a week a month a year 

a) teased in a mean way I I I I I 

b) called hurtful names ~ “ 

c) left out of things on purpose I I I I I I I 

d) threatened I I I I I I I 

e) hit or kicked or pushed 1 I I I I I I 




Survey • Page 1 




Mark all that apply in questions 6 - 10. 



6. At school who has: 

Both Boys A Group 



& Gir 


s of 


: Boy; 


a. bullied you 






b. said mean things to you 








c. teased you 








d. called you names 








e. tried to hurt you at school? 









A Boy A Group 
of Girls 




A Girl 




Nobody 




7. In what grade is the student (or students) who bullies you? 



In my 


In the same 


In a lower 


In a higher 


I haven't been 


classroom 


grade but in a 


grade 


grade 


bullied 


□ 


di 


fferent class 

□ 


□ 


□ 


□ 



8. When I am bullied, I 

a. 

b. 

c. 

d. 

e. 

f. 

g- 
h. 



do nothing 

tell the bully to stop 

get away from the bully 

hurt other kids 

stay home from school 

tell an adult 

tell a friend 

don't get bullied 



9. If yo u hav e been bullied, who have you told? 

a. I I my mother or father 

b. my sister or brother 

c. a teacher or another adult at school 

d. another student at school 

e. nobody 

f . I've never been bullied 
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| 10. If you have been bullied, who has tried to help you? 



I 

I 

I 

K 

I 

I 

I 

I 

I 



a. I my mother or father 

b. | I my sister brother 

c. __ a teacher or another adult at school 

d. another student at school 

e. | I nobody 

I've never been bullied 

11. If y ou ha ve been bullied, what happened after you told someone? 



a. 

b. 

c. 

d. 

e. 



it got better 
it got worse 
nothing changed 
I never told anyone 
I've never been bullied 



12. How often do you hit, kick, or push other children? 

Everyday 1 or 2 times 1 or 2 times 1 or 2 times 



□ 



a week 

□ 



^ 13. How often do you: 

ft 

I 



a month 

□ 



Everyday 



a year 

□ 



Never 



□ 



a. say mean things 

b. tease others 

c. call other children names 



1 or 2 times 1 or 2 times 
a week a month 



1 or 2 times 
a year 



| 14. How often have you seen someone: 

Everyday 

I 
I 
I 



a. being teased in a mean way 

b. being threatened 

c. left out of things on purpose 

d. being called hurtful names 

e. being hit, kicked, or pushed 



1 or 2 times 1 or 2 times 
a week a month 



1 or 2 times 
a year 



Never 



Never 
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15. How often have you noticed bullying going on in these places: 

Everyday 1 or 2 times 1 or 2 times 







a week a mon 


a. in my classroom 












b. on the playground 












c. in the lunchroom 










“ — 


d. walking to or from school 












e. in the bathroom 










~ 


f. in the hall 












g. on the bus 












h. at the bus stop 










1 



Mark all that apply in 16-17. 

16. Who have you seen doing the bullying: 



a. 




both boys and girls 


b. 




a group of boys 


c. 




a boy 


d. 




a group of girls 


e. 




a girl 


f. 




nobody 



17. What grades are the bullies in? 



a. 

b. 

c. 

d. 

e. 



in my classroom 

in the same grade but in a different class 
in a lower grade 
in a higher grade 
I haven't seen any bullying 




Thank you for your answers!! Have a great day. 
Survey • Page 4 



1 or 2 times 
a year 
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I 

I 

I 

i V.Resource Review 

i 
i 
1 
i 
i 
i 
i 

i 
i 
i 
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1 

i 

I 

t 



1 Name of 


A.Children.'s..BQok.Ab.o.ut.Eeine Bullied 


1 Program: 


byJoy..Berr.y 



Type of Resource: Book 



Cost: 



Grade level: 2-4 



I 

I 

1 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

Q Philosophy/ rationale 

□ Multiple education component 
D Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



E9 Primary prevention component 
D Assessment component 
IS Supportive counseling/ training component 
IS Family involvement 
□ Community involvement 




IS Teacher delivered □ Specialist delivered 

□ Field tested /endorsed □ Uses a variety of methods 

□ User friendly manual/materials 



□ Special training required 
H Victim component 

□ Culturally specific 



8 Supports Maine Learning Results in the following Content Areas: 

H Career Prep. H Health/ Phys. Educ. □ Modem & Class. Lang. H Social Studies 

1 ISI English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



This. bo.okcarr. be. read.. to.thewh.ole..ckss..or..individxiaJsto. reinforce, strategies, todealvvithbullies... 

Proactive/reantive. 



I 
( 

I 
I 

« 

I 

|er|c 
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Name of 
Program: 

Cost: 



B.e.CoQL.-.Coping.with.DifficuIt.P.eQpLe 



600.00 



Type of Resource : Video 
Grade level: K-3 



Click in the box to indicate ' YES' 

□ Does this resource have categorical components? 

E9 Philosophy/rationale 
E9 Multiple education component 
E9 Consistency component 
□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 




IS Field tested/ endorsed E9 Uses a variety of methods □ Victim component 

H User friendly manual /materials □ Culturally specific 



□ Primary prevention component 

□ Assessment component 

□ Supportive counseling/ training component 
E9 Family involvement 

E9 Community involvement 



Supports Maine Learning Results in the following Content Areas: 

□ Career Prep. H Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

H English Lang. Arts □ Mathematics □ Science & Technology El Visual & Perf. Arts 

Comments: 



This..seriea.enco.urages..discussion..and.practical.ap.plication..of..conflict.xesQLutiorL.strategies^.TmeTto-life.situatiQns 
with. concrete. solutions:. Animation.is..cQlQrful.-.itstays.shQrt.enQugh.andits.message.is.good,.ToIlQW-up. guided 

discussions. r ° 



* 

1 

1 

8 

8 

8 

I 

t 



Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy /rationale 

□ Multiple education component 

□ Consistency component 

Q Adult supervision component 



Type of Resource: Video 
Grade level: 3-5 

13 Primary prevention component 

□ Assessment component 

□ Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



BuUies.and.Ho.w..±Q.HelpThem..(United.Leaming^).ISBN 
.l-5.6QQZr921r.5^.19Z7. 



□ Is this resource comprehensive? 

Other components or involvements: 



□ Special training required 
IS Victim component 

□ Culturally specific 



□ Teacher delivered □ Specialist delivered 

□ Field tested /endorsed □ Uses a variety of methods 

User friendly manual/ materials 



• Supports Maine Learning Results in the following Content Areas: 

H Career Prep. El Health/ Phys. Educ. □ Modem & Class. Lang. ® Social Studies 

» □ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 

| 

1 
I 

I 

I 
I 

1 

IerIc 



Close.eapfion^,Bkckline.masters>..GQod.res.omces.in.hDQkktTbihhography.andicdlQW-iip..activities....The.hQoJc 

.examines.di£ferent.way^.in..whicKhullies.and.victims.can.b£.h£dped.via.^tategies..that.promotes.holh.avoidance. 
and^onfrontatiQn.Qf.the.bulLy 
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Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy/rationale 

□ Multiple education component 

□ Consistency component 

□ Adult supervision component 



Type of Resource: Book 
Grade level: 4-6 

SI Primary prevention component 

□ Assessment component 

IZ] Supportive counseling/ training component 
IS Family involvement 

□ Community involvement 



BuUies.Axe.A.Pain.in..the.Brain.(Romain,._I) 
-ISBN..lr.525-42.Q23-6..FreeSpirit.C19ZZ... 



□ Is this resource comprehensive? 

Other components or involvements: 



.Xhis..co.uld.be.usedindep.endeniIy.by.studen±s....y£ry..CQmpreh.ensLveior.selfr.p.revention/.inter.vention... 



Teacher delivered 
□ Field tested /endorsed 

User friendly manual/materials 



□ Specialist delivered 

□ Uses a variety of methods 



O Special training required 
I El Victim component 
□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

E Career Prep. El Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



Very.goQd.resourceior.upper..elementaryorrruddle.schoolstudents...Astudent.coulduse.independentlyoritmuld 
.b.e..deliv.ered.as..".par.t"..Qf.a.larger..harassment.imiL..Pxo.vides..infQrmatioii.fQr.parents/.teachers and. additional 

xesQur.ee. suggestions 




Name of 



Bully. . Proof - . Teacher's . G uide. .(Steirv N) 

rrogram: 



1 

t 

I 



I 



Cost: 

Click in the box to indicate ' YES' 

□ Does this resource have categorical components? 

El Philosophy/rationale 
El Multiple education component 
El Consistency component 
El Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Type of Resource : Book & Worksheet s 
Grade level: 4-6 



El Primary prevention component 
E3 Assessment component 
D Supportive counseling/ training component 
□ Family involvement 
D Community involvement 



I 



E 1 Teacher delivered 

El Field tested/endorsed 

El User friendly manual/materials 



O Specialist delivered 
El Uses a variety of methods 



O Special training required 
El Victim component 
El Culturally specific 



I Supports Maine Learning Results in the following Content Areas: 

El Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. H Social Studies 

I B English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



I 

I 

I 

ft 

ft 

I 

I 



This, te ache r. s . g u ide .px o.v ide s. . a . v. ari e.t y . ,o f . ac tiv itie s. . to. he lp . s.t u d ents. . ide n ti f y. . and . co r r ec t . te asin g an d bully mg. in 

.a.variety.of.s.chaoLsituatk)ns....It.has..a.wQrksheethand.out..with.eajch.lesson 
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Type of Resource: Video 



^ ame of [B.ully..Sruart 

Program: [puh..s t reet.smart:::::::::::;:;::; 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 
D Philosophy/rationale 
D Multiple education component 

□ Consistency component 

□ Adult supervision component 



Grade level: K-5 



IS Primary prevention component 
B Assessment component 
D Supportive counseling/ training component 
□ Family involvement 
D Community involvement 



□ Is this resource comprehensive? 

Other components or involvements: 




n Field tested /endorsed D Uses a variety of methods Q Victim component 

n User friendly manual /materials Q Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

□ Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

D English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 




V 

1 

I 

i 



Name of 
Program: 



Bully-Proofing. .Your. Sc±LQoI.(Garrit.y / ..C).. 
ISBN..Q-9445.8.4-99-3..S.Qpris..We&t 



Cost: 29.95 

Click in the box to indicate 'YES' 

El Does this resource have categorical components? 
E9 Philosophy/rationale 
E3 Multiple education component 
H Consistency component 
IS Adult supervision component 

El Is this resource comprehensive? 

Other components or involvements: 



Type of Resource: 
Grade level: 



Curriculum 



K-8 



E3 Primary prevention component 
E3 Assessment component 
S Supportive counseling/ training component 
S Family involvement 
□ Community involvement 



I 

I 



El Teacher delivered 

El Field tested/endorsed 

El User friendly manual /materials 



E9 Specialist delivered 
Uses a variety of methods 



□ Special training required 
Victim component 

□ Culturally specific 



I 



Supports Maine Learning Results in the following Content Areas: 

El Career Prep. El Health/ Phys. Educ. □ Modem & Class. Lang. g| Social Studies 

El English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



transparencies.. Appr.oaches.fQr.siaff.training,.classro.om.lessons,.and.ways.to.include.parents/community....Student 

survey... Proactive. and. reaetiv.e 



I 



.Qne...of.fiY.e.preY.ention.pragrams.designated..as..e££ective.in.pr.ev.enting.schoQL.viQlence^.b.y..the.US..DQE....A.. 
.comprehensive.appxoach.to.. the. hulIymg.pjohlemX-6... Also. appEo.pjiateior.grades.Zr8..Hand.outs.and. 



1 

9 

I 



45 



Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 
IS Philosophy/rationale 
IS Multiple education component 
IS Consistency component ' 

IS Adult supervision component 



Type of Resource: Book 
Grade level: Adult 

E3 Primary prevention component 
IS Assessment component 
□ Supportive counseling/ training component 
IS Family involvement 
D Community involvement 



.BuUy.ing..a±.Sjcho.QL..(Qlwen& / ..D.) 

ISBN..0-6.31r.l 9211 -Z .Oxford. .099.3. 



IS Is this resource comprehensive? 

Other components or involvements: 



IS Teacher delivered □ Specialist delivered □ Special training required 

® Field tested/ endorsed IS Uses a variety of methods (S Victim component 

□ User friendly manual /materials g| Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. IS Health/ Phys. Educ. □ Modem & Class. Lang. (3 Social Studies 

® English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



.This..re&ear.chrbased.b.o.ok..pj.esents..the.facta.ab.Qu±..the.b.ully./.Yictim.in.dear,..straighf.fQrward.language....It.is.a.. 

.cornprehensLve.res.Qurce.foj..ad.iilta.which.p.res.ents..effective.ways..tQ.coimferact.and..pievenl.bullying.prQbIems.. 

.The.book.discu&ses..the.victim.CQmp.Qnmt,famiiy.inY.QlYement,.and.includes.a.primar.y.interv.entioji.comp.Qnenl. 

w.eLL 



I 

I 

I 



^ ame of |B.unyjng.in.Scho.ols. J and..What.to..Do..Ab.o.ut.Il (Rigby, I) 
gr3m: [lSBN...0-86.431r.lM-:2 __"I 

Cost: 



Type of Resource: Book 



Grade level: Adult 



1 

I 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy/rationale 

E9 Multiple education component 
E3 Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



□ Primary prevention component 
B Assessment component 
D Supportive counseling/ training component 
E9 Family involvement 
E3 Community involvement 



V 



□ Teacher delivered □ Specialist delivered 

□ Field tested/endorsed □ Uses a variety of methods 

□ User friendly manual/materials 



O Special training required 
□ Victim component 
D Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. 1 3 Health/ Phys. Educ. □ Modem & Class. Lang. H Social Studies 

B English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



Siatistics.hased. on. surveys, madeiaAustr alia.. Rest. of.materialnotcountry. dependent... 



1 

1 

t 

I 

I 
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Name of 
Program: 



B.uliying.is.UncQQl -..NIMCQ..Tel:.80Q7962r.662... 



Type of Resource: Video 



Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy/rationale 

IS Multiple education component 

□ Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Grade level: 3-4 



IS Primary prevention component 

□ Assessment component 

n Supportive counseling/ training component 
D Family involvement 

□ Community involvement 



Bl Teacher delivered 
□ Field tested/endorsed 
B User friendly manual/materials 



d Specialist delivered 
□ Uses a variety of methods 



D Special training required 
Victim component 
IS Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. g| Social Studies 

n English Lang. Arts d Mathematics d Science & Technology d Visual & Perf. Arts 

Comments: 



Video, inchides. a. brieLteadier. notes, manual, which. lists. some, questions. for. discussion ...suggested, activities, and... 
fur.ther..discussion.topics...In.the..videQ.students..teU.their.jeasons.iQr.being.unkind..tQ peers. An Austr alian adnlf 
,w±iQ.was.h.ullied..as.a.chilji±ielp.s.find..way.s..tQ..deal..with.hullies....Aim£d.at.thos.e.hfiing.b.ullied.and_.the.b.ullies. 

themseLves....Gr...3.74. ..■■Culturally.. specific .wiib many Australian phrases 



Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy /rationale 

Q Multiple education component 

□ Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 



Type of Resource: Video 
Grade level: 3 and up 

E9 Primary prevention component 

□ Assessment component 

E3 Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



But.Names..WiIL.Never.Huri.Me.-.Kids.HQpe / .2Q6..Bas.cQmh 
5prmgs..co.ur.t / .,WoQdstock / .GA3Q189. 



Other components or involvements: 



.Coni act: . .akindsho.pe.@aol com 



□ Teacher delivered 

□ Field tested/endorsed 

□ User friendly manual/materials 



D Specialist delivered 
□ Uses a variety of methods 



d Special training required 
Victim component 
D Culturally specific 



1 Supports Maine Learning Results in the following Content Areas: 

H Career Prep. El Health/ Phys. Educ. □ Modem & Class. Lang. H Social Studies 

^ B English Lang. Arts O Mathematics O Science & Technology O Visual & Perf. Arts 

Comments: 





4 . 9 ; 



Name of 
Program: 

Cost: 



Childhood.-. BuUying..and..Teasing.(Rass*.D..).ISBN. 
l-5562(L15.Z..199.6..American.Coun5.eling.Assn 



Type of Resource: Adult Reference 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 
IS Philosophy/rationale 

□ Multiple education component 

□ Consistency component 

□ Adult supervision component 



Grade level: Adult 

E9 Primary prevention component 
B Assessment component 
□ Supportive counseling/ training component 
[9 Family involvement 
E9 Community involvement 



Is this resource comprehensive? 

Other components or involvements: 




□ Teacher delivered □ Specialist delivered 

□ Field tested/endorsed □ Uses a variety of methods 

□ User friendly manual /materials 



□ Special training required 

□ Victim component 

□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

□ Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



.Great.r.esQUEceior..technicaL.understanding.of..the.suhject.of.hulIy-b.ehavior^.BQokhLas.lielpful suggestions to 
p.ajrents*. professions Is,, and. administrators ..A good read 































= 


















ERIC 
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Name of 
Program: 

Cost: 



Type of Resource: Video 



Don't Pick on. Me.- .S.unhurst 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

Q Philosophy/rationale 

□ Multiple education component 
D Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 

.YideQ.-..tw.o.5cenarios..w.ith.questions.for..discussioru.Teachex's..guide..-lias..£olLQiVr.up.activities..and..other. 

.discussions.questicms.aruisuggestkins. 



H Teacher delivered SI Specialist delivered □ Special training required 

□ Field tested/ endorsed □ Uses a variety of methods |8 Victim component 

IS User friendly manual /materials □ Culturally specific 

Supports Maine Learning Results in the following Content Areas : 

□ Career Prep. IS Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



.Gets.to..the.point.about.teasing.and.b.ullying.and.idjeas..of..what.to..do..abQutjJt..Not.compj:ehensiv.e.bui.great.£or. 
5up.porting.vjx:tims.and..th£ir.ahilily..to..deaLwith.bullyin.g^.ThQught..pxo.voking.discusskin.question& 




Grade level: 4-6 

□ Primary prevention component 

□ Assessment component 

□ Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



ERIC 
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Name of 
Program: 



£atAlhert.-.NobDdy..Uj<:esi.a.B.uIly.. 



Type of Resource: Video 



Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

D Philosophy/rationale 
B Multiple education component 
D Consistency component 
□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Grade level: 2-4 



IS Primary prevention component 
D Assessment component 
n Supportive counseling/ training component 
D Family involvement 
□ Community involvement 



B Teacher delivered 
□ Field tested /endorsed 
B User friendly manual /materials 



B Specialist delivered 
□ Uses a variety of methods 



D Special training required 
B Victim component 
B Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

B Career Prep. B Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

Q English Lang. Arts Q Mathematics Q Science & Technology Q Visual & Perf. Arts 

Comments: 



Tins, video. was.pop.ular.iri_ the. 1 970s.The. background. scenery. and. vocabulary. are. out _oi date,. 



O 

ERIC 



52 



Name of 
Program: 

Cost: 



flirting. QrHurting:.Teacher's..Guide.fSt£in,..Nan).IS.B.N 

Q-810-18.64t 8 .19.96...ISIational.E.cL.Ass...ox..Wellesle.y..rr»llpgP 



Type of Resource : Book & Worksheet s 
Grade level: 6-12 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 
El Philosophy/rationale 

□ Multiple education component 

□ Consistency component 

□ Adult supervision component 



18 Primary prevention component 

□ Assessment component 

El Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



18 Is this resource comprehensive? 

Ot her compo nents or involvements: 

P.art.Qf.a.3.part.curriculum.series * 

l^.Quii.lt 

2^.BuLly...Pmof. 

3..JMrMng..nr..MiLrjtirLg. 

H Teacher delivered □ Specialist delivered El Special training required 

H Reid tested/endorsed El Uses a variety of methods □ Victim component 

El User friendly manual /materials g] Culturally specific 

Supports Maine Learning Results in the following Content Areas: 

El Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. El Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 

This..currir:iilum.guide.i&.one.comp.onent..of.a.3..pari.series.(D-12).±hat.w.as..dev.elo.p.ed..wrth..teacher.and.studenl.... 
input...The.malerral.rs..age.apprQpriate..and..activ.ities..are..varied..and..address.r£alis.tic..aspects of flirting and 

sexual. harassmenl.in.secondary.sch.oQls. " & 



Name of 
Program: 

Cost: 



HQw.J.Jeamed.N.Qt.to..Be.BiiIlied 

ISBN. .0r.7S05r421 8-5 . Sunburst C19S6. . 



Type of Resource: Video 



Grade level: 2-4 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

D Philosophy /rationale 
B Multiple education component 
D Consistency component 
□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



E9 Primary prevention component 

□ Assessment component 

n Supportive counseling/ training component 
D Family involvement 

□ Community involvement 




Teacher delivered 
□ Field tested /endorsed 
IS User friendly manual /materials 



CD Specialist delivered 
□ Uses a variety of methods 



□ Special training required 

□ Victim component 
E9 Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. □ Health/ Phys. Educ. H Modem & Class. Lang. H Social Studies 

IS English Lang. Arts El Mathematics □ Science & Technology El Visual & Perf. Arts 

Comments: 



The. manual.states.. tw.o.. children, .host. the. programs, and. program, follows, the. stories..of.liQw. each.. of. the.hos.ts..deals 

.w.i±h.and.ov.ercomes.hullying 



O 

ERIC 
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Name of 
Program: 

Cost: 



It.'s.No.t..Okay..tQ..Bully .-..Hazeldcn. ..Tel.. 8.00-328-90.00,1994. 



Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy /rationale 

□ Multiple education component 
S Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 



Type of Resource: Video 
Grade level: K-3 

E9 Primary prevention component 

□ Assessment component 

□ Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



Other components or involvements: 



.Oxdering: 

Vide.o.5883 

ManuaLGrder:.5.664. 

-Coloring.ho.ok:.14Z? 



Teacher delivered 
□ Field tested /endorsed 
IS User friendly manual /materials 



O Specialist delivered 
□ Uses a variety of methods 



D Special training required 
E9 Victim component 
□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

IS Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. g Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 
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Name of 
Program: 

Cost: 



JMo..MQre..B.ullies..-..19.98...ChiIds.w.ork/ChLildsp.lay.,..l.Q0..Plaza... | Type of Resource: Game 
Dj. v .Secauc.us^.ISJJ,.0.?fl9.4 

1 Grade level: K-4 



Click in the box to indicate 'YES' 

IS Does this resource have categorical components? 
D Philosophy/ rationale 
E9 Multiple education component 
□ Consistency component 
CD Adult supervision component 



El Primary prevention component 

□ Assessment component 

CD Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



□ Is this resource comprehensive? 

Other components or involvements: 



IS Teacher delivered g Specialist delivered 

□ Field tested/endorsed □ Uses a variety of methods 

H User friendly manual /materials 



D Special training required 
□ Victim component 
E3 Culturally specific 



Suppotts Maine Learning Results in the following Content Areas: 

H Career Prep. IS Health/ Phys. Educ. □ Modern & Class. Lang. g Social Studies 

IS English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 




Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

C] Does this resource have categorical components? 
B Philosophy /rationale 
B Multiple education component 
B Consistency component 
IS Adult supervision component 



Type of Resource: Curriculum 
Grade level: K-3 

IS Primary prevention component 
□ Assessment component 
B Supportive counseling/ training component 
S Family involvement 
B Community involvement 



No.rB.ullyingTrQgram.r.Pjeventing.B.ullyXVictim...vioience..at 

schonl.jQhmonInstihite / .22Q5Dhms.Lane A Mmn > .MN.55.439... 



□ Is this resource comprehensive? 

Other components or involvements: 

3.hooks.-2.cuixicuIaiCl.and.2r3.and.the.PrQgram.dkector&manuaI..IBedir£ctor's.manual.shQuLib.e.ho.ughi.with.. 

thncu rr iculum. guide 



® Teacher delivered Q Specialist delivered O Special training required 

□ Field tested/endorsed IS Uses a variety of methods □ Victim component 

IS User friendly manual/materials □ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

IS Career Prep. IS Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

D English Lang. Arts D Mathematics D Science & Technology O Visual & Perf. Arts 

Comments: 




3? 



Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy/rationale 

□ Multiple education component 

□ Consistency component 

□ Adult supervision component 



Type of Resource: Video 
Grade level: 7-12 

59 Primary prevention component 
Q Assessment component 
59 Supportive counseling/ training component 
□ Family involvement 
Q Community involvement 



Peace. Jalks.M.of.lQ.part.Vialence.Pxe.veiition.-. Dealing.. 
.with.bullies^.lrouble..Makers^.and.Dangero.u5.Situations. 



□ Is this resource comprehensive? 

Other components or involvements: 



Pacilitator.'s.guide 

UAan.setting.ox.sub.iirban,.mulldetlmii^.sQme.street.language.-.incLudes.discussion.of.hiiILying.frQrn..teasing..tQ.. 



Teacher delivered 
□ Field tested /endorsed 
ca User friendly manual /materials 



Q Specialist delivered 
□ Uses a variety of methods 



D Special training required 

□ Victim component 

□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

n Career Prep. R Health/ Phys. Educ. Q Modem & Class. Lang. □ Social Studies 

n English Lang. Arts D Mathematics O Science & Technology Q Visual & Perf. Arts 

Comments: 






ERIC 
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Name of 
Program: 

Cost: 

Click in the box to indicate ' YES' 

n Does this resource have categorical components? 

□ Philosophy/ rationale 

B Multiple education component 

□ Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 



Type of Resource : Book & Worksheet s 
Grade level: K-4 

E9 Primary prevention component 

□ Assessment component 

n Supportive counseling/ training component 

□ Family involvement 

E3 Community involvement 



PkygroundP.ushTAjoundB.uUy.and.Victim.Activity.BQok. 

■(Bo.ulder A J.).ISBN..lr.878.Q7M6r.l.ClP9.4Bo.uIder.Pud 

5.95 " 



Other components or involvements: 




H Field tested /endorsed □ Uses a variety of methods g| Victim component 

H User friendly manual /materials □ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

B Career Prep. El Health/ Phys. Educ. □ Modem & Class. Lang. g| Social Studies 

B English Lang. Arts d Mathematics d Science & Technology d Visual & Perf. Arts 

Comments: 



These. are excellenl .WQrksheetsior.students tolocu&.on kinds ofb.uILvuig..and re£lect on other familiar sihiatinn g 

.and ho.w. . to . ef f ecti voly . .correct . .or . .diffuse, .them 



ERjt 



t . \ 
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Type of Resource: Video 

Grade level: K-4 

El Primary prevention component 
D Assessment component 

□ Supportive counseling /training component 

□ Family involvement 

□ Community involvement 




El Field tested /endorsed H Uses a variety of methods g| Victim component 

□ User friendly manual/materials g Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

El Career Prep. H Health/ Phys. Educ. □ Modem & Class. Lang. El Social Studies 

E English Lang. Arts Q Mathematics O Science & Technology Q Visual & Perf. Arts 

Comments: 




Name of p re vent..ViQlence..with.GRQAELK. 

rogram. LLveWjre.Media..cl99.6. 

Cost: 

Click in the box to indicate ' YES' 

□ Does this resource have categorical components? 

E9 Philosophy /rationale 
E9 Multiple education component 
E9 Consistency component 
□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



O 

ERIC 
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Name of 
Program: 

Cost: 



Type of Resource: Curriculum 



Q.uit.Ijt!..(Fxoshl,..M)..ISBN..Q.-810.6-18.81-8.2SIat. EcL Assn. 
099.8 



20.00 

Click in the box to indicate 'YES' 

Does this resource have categorical components? 
H Philosophy/rationale 
B Multiple education component 
D Consistency component 
□ Adult supervision component 

□ Is this resource comprehensive? 



Grade level: K-3 

IS Primary prevention component 
□ Assessment component 
E3 Supportive counseling /training component 
E3 Family involvement 
D Community involvement 



Other components or involvements: 




B Field tested/endorsed H Uses a variety of methods □ Victim component 

B User friendly manual/materials □ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

B Career Prep. H Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

B English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



A.very .user.friendly..teacher.'s.guid.e..with.excellent.lessQn.plans..and.h.andQuts..SuggestiQns.fQr.activities.and... 

.extensions aregradespedfic. Less.ons..are.sequentiaL.Excellentxesource. 



iERlC 
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Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 
E9 Philosophy/rationale 

□ Multiple education component 

□ Consistency component 

□ Adult supervision component 



Type of Resource : Adult Reference 
Grade level: Adult 

□ Primary prevention component 
El Assessment component 

□ Supportive counseling/training component 
E3 Family involvement 

E Community involvement 



S.et.Straight..on..Bullies..-.JSIational.Sch.ool.Safety..Center. 



□ Is this resource comprehensive? 

Other components or involvements: 

MiddleSdiooLlevel.. Adult. re£ererLce..on.technical.in£ormation.andtlieQry, 



□ Teacher delivered □ Specialist delivered 

□ Field tested /endorsed □ Uses a variety of methods 

□ User friendly manual/materials 




O Special training required 

□ Victim component 

□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

□ Career Prep. H Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



Has.a.student.andadult. survey. 



Ref erence.hoolcthat. offers, cl ear.definitions of "b ully " 



It.offers.sugges.tions..of.how..to.deal,.create.awareness,.and.the.need.fox.studenl schooL community 

involvement - 



andfamily... 



Name of 
Program: 



Stop.TeasingMe - Sunburst Communications 



Type of Resource: Video 



Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy/rationale 

□ Multiple education component 
B Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Grade level: K-2 



13 Primary prevention component 
3 Assessment component 
n Supportive counseling/ training component 
3 Family involvement 
3 Community involvement 



3 Teacher delivered 
□ Field tested/endorsed 
B User friendly manual /materials 



D Specialist delivered 
3 Uses a variety of methods 



□ Special training required 

□ Victim component 

□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. B Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

B English Lang. Arts B Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



A. point. of. view. frQm.the.pers.on.heing.ieased.and.ho.wthe.teasingheLps.the.chiLdr.en. recognize, teasing... 



O 
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Name of 
Program: 



Talking..Real.About.B.uIlies.. 



Type of Resource: Video 



Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

□ Philosophy/rationale 

□ Multiple education component 

□ Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Grade level: 4-6 



□ Primary prevention component 

□ Assessment component 

□ Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



Teacher delivered 
□ Field tested/endorsed 

User friendly manual/materials 



O Specialist delivered 
□ Uses a variety of methods 



□ Special training required 
H Victim component 

□ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

□ Career Prep. IS Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



Video. is. appropriate. fox.urban / ^ubnrhan,or.xuralschQols..ShQws. and. discusses. various. forms.of.hullying.frQm 
teasingiophysjcalacts.Thc.videDalsoshQws..strategi£stouse..with.. bullies. 



O 

ERIC 
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Name of 
Program: 

Cost: 

Click in the box to indicate ' YES' 

□ Does this resource have categorical components? 
□ Philosophy/rationale 
E3 Multiple education component 
H Consistency component 
H Adult supervision component 



Type of Resource : Curriculum 
Grade level: K-6 

□ Primary prevention component 
IS Assessment component 

□ Supportive counseling/ training component 

□ Family involvement 

□ Community involvement 



Teaching.Txiendship..SldlIs..-..Af£eciiv.e/S.ociaLSkills; 

Ins.tructional.Strategies..and..Techniques.,(H.uggins. / .P.).SQpjds... 



□ Is this resource comprehensive? 

Other components or involvements: 

Handouts, overhead 

(Page..457- Bo.oks.for.KindergarienThr.ough.Third.Grade) 



H Teacher delivered □ Specialist delivered □ Special training required 

H Field tested /endorsed H Uses a variety of methods □ Victim component 

H User friendly manual/materials □ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. H Health/ Phys. Educ. □ Modem & Class. Lang. H Social Studies 

B English Lang. Arts D Mathematics O Science & Technology Q Visual & Perf. Arts 

Comments: 

This program i&.for..grades.2T.6..with.a.list.of.haoks..to.he..iised.K-;3 i ...The.pxogram.is..call£Ld.ASSIS.T.(Affectiv.e..S.odaI 
Sldlls.Jfaatructional.Strategies..&.Tfichniqu£s).dev.elo.p.ed.in..Washington..S.tate..w./.Title.IV..-c.Inn£iv.atiYe 

£ducational.Eunds..and..ev.aluated.gr...2T6.in.4.districts As..the.hQok.statesi.StatisiicalLy.&ignificant .gains in. 

5el£-:CQncep.t.and.sQcial.skms.occuxred.in.8..oul.Qf.9.assessments...The.hQQkincludesi..theoxeticaLhackgr.ound,lesson&, 
transparencies,. handQuts.and.suppLementary. activities. 

K-3..JSBN .0-.94484t.69.-1 

.4.t6..ISBN..0-84.45.84t70-5 ■' 





A 



Name of 



Procrram- l 1 * 16 - ^•B.ullying.PreYfintion.Hancib.QQk.(HQo.Yer / ..J).... 

° ' |JSBN..lTaZ9639-.44.-:0..N.atLQnal..Ed...S.ervk:e..#..9.44Q 



Cost: 

Click in the box to indicate 'YES' 

Does this resource have categorical components? 

□ Philosophy/rationale 

D Multiple education component 
B Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Type of Resource : Curriculum 
Grade level: K-12 



SI Primary prevention component 
CD Assessment component 
O Supportive counseling/ training component 
S3 Family involvement 
D Community involvement 



SI Teacher delivered 
□ Field tested /endorsed 
H User friendly manual /materials 



O Specialist delivered 
□ Uses a variety of methods 



□ Special training required 
Victim component 
D Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

H Career Prep. IS Health/ Phys. Educ. H Modem & Class. Lang. g| Social Studies 

H English Lang. Arts □ Mathematics H Science & Technology □ Visual & Perf. Arts 

Comments: 



A.praactiYe.ap.proach..tQ.address.b.ullying.from.family..to..schQoIand.beyond 

CQntair^.axesQurceguide^a.readmgJisL.andsolutions.to.b.uild.empathy.arid.compassion.m.childreruAuthQrs also 

wxate..Biilly..Er.oDfing..Y.Dur..SchQol 



O 

ERIC 
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Name of 
Program: 



Date: 5/22/99 



Cost: 



Xhe..Natuxe..of.SchoQLB.uIlying.-..a..Cr.oss-National | Type of Resource: Book 

Perspective.-. ISBN..0.-TTl5179858.Pub.:.B.o.utledge.C199.9.. “ — 

Grade level: Adult 



Click in the box to indicate ' YES' 

□ Does this resource have categorical components? 

El Philosophy/ rationale 

□ Multiple education component 
El Consistency component 

□ Adult supervision component 



□ Primary prevention component 
E3 Assessment component 

□ Supportive counseling /training component 

□ Family involvement 

El Community involvement 



□ Is this resource comprehensive? 

Other components or involvements: 



□ Teacher delivered CD Specialist delivered CD Special training required 

□ Field tested /endorsed CD Uses a variety of methods CD Victim component 

□ User friendly manual/materials □Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

□ Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 

.The.hoQk.addresses/.des.cdhe&.whatis.happening.wQrld.wide.in..different..co.untries..It..explains..the.cQimtries 

educational, .system* 

An..informative.cr.oss-nationaLstudy! 




Name of 
Program: 

Cost: 



.Xhe..S.elf..CQntrolPatrol-..Anders.on / ..Cordelia*.HaieLden 
-EducatiQnaI..MaterlaIs / ..IS.B.N..Ir.5.6838-.Q33rX 



Type of Resource: Student Book 



16.95 

Click in the box to indicate ' YES' 

□ Does this resource have categorical components? 

E3 Philosophy/rationale 
d Multiple education component 

□ Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 

Other components or involvements: 



Grade level: K-5 

E9 Primary prevention component 
E3 Assessment component 
d Supportive counseling/ training component 
d Family involvement 
d Community involvement 



Teacher delivered 
□ Field tested /endorsed 
13 User friendly manual /materials 



Q Specialist delivered 
□ Uses a variety of methods 



d Special training required 
d Victim component 
d Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

El Career Prep. □ Health/ Phys. Educ. □ Modem & Class. Lang. □ Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 



-A..workhoQk/hando.ut.manual.that.add r e&ses.ADD./ADHD..b.ehaYiQrs..that..coxLtrib.ute.fQ.hully-hehavior Useful 

nandoutsior.jndiYidual/small.grQup..work 



o 
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Name of 
Program: 

Cost: 

Click in the box to indicate 'YES' 

□ Does this resource have categorical components? 

H Philosophy/rationale 
IS Multiple education component 

□ Consistency component 

□ Adult supervision component 

□ Is this resource comprehensive? 



Type of Resource: Book 
Grade level: 3-5 

B Primary prevention component 
B Assessment component 
IS Supportive counseling /training component 
B Family involvement 
□ Community involvement 



lA0iy.ijs.Ev£r.yone.Alw.ays.Picking.Qn.Me?4Webs.ter-DQyJe / 
T.)JSPJsI..Q-942941225..Atrusm.S.Q.ci£ty,..lS9.1,._ 



Other components or involvements: 



IS Teacher delivered □ Specialist delivered □ Special training required 

E3 Field tested/ endorsed □ Uses a variety of methods E3 Victim component 

IS User friendly manual/materials □ Culturally specific 



Supports Maine Learning Results in the following Content Areas: 

IS Career Prep. IS Health/ Phys. Educ. □ Modern & Class. Lang. IS Social Studies 

□ English Lang. Arts □ Mathematics □ Science & Technology □ Visual & Perf. Arts 

Comments: 
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>- 

X 

Q. 



0 

o 

_l 

m 

CD 



0 

z 

>- 

-J 

-I 

CQ 



tu 

5 

a 



ujq 

o 



o 



cc 

o 



ERIC 



< 

a: 

3 

o 

m 



oq 

o 



m 



o 



m 



o 



UJ 



LU 



9 



<0 



s 



E 3 



O 



o 



K> 



o 



a 



S! 



o 



a 



a 



o 



O 



LU 



1 



O 



t 



1 



0 



0 



o 



o 



O 



o 



o 



a 



o 



O 



CO 

Q. 



CO 



LU 



LU 



LU 



O 



O 



Lt) 



(Z 



o 



O 



LU 



O 






. ■> 



* 

>■' 

LU 
(0 

0 

OL 

i 

z 

UJ 

1 
O 

m o 



CO 

I> 



00 



DATE 


C1997 


Cl 990 


C1991 i 






C1995 




Cl 983 


o c 


C1996 


§§ 
M — V 

O C 


v iwrw 

C1992 


C1995 


Cl 973 


C1993 


C1993 




Cl 977 


C1992 




C1998 


C1992 


C1993 1 




C1996 


C1988 


li 

5 o 


Cl 976 


Cl 952 
C1988 


C1996 


C1999 | 


Cl 976 I 


C1991 


C1996 


Cl 990 




C1960 


§ 

o 


GRADE 


CO 

inf 


CO 

in' 

xf 

rf 


co 

in 

Tf 

fO 


ADULT 


4,5,6 


CM 
■« — 

inf 


CO 

Csl 


Tf Cs 
CO 

<N iC 


0) 
00 
1 h-" 

: co" 
in 


(0 

in c 
CO ^ 


ri 1 1± 

4,5,6 


h- 

co" 

in" 


Csl 

inf 


CO 

cm 

5 


K, 1,2.3 


K1 .2.3 


TT 

co" 

CM* 


<o 

in 

Tf 


2 


<0 

in 

Tf 


K.1,2 


CM 

inf 


CO 

in 

xr 

r> 


CO 

in 

xf 

o" 


00 

h*' co i 
co in 
in i 

j^_c£ j 


n 

in 

CO Tf 

cija. 


co 

CM 

inf 


2^4 

\C 1 9 


i I s - 
: co" 
d. 


ADULT 


co 

CM 


CM 
^ — 

inf 


in 

tt" 

CO 


inf 


4,5,6 


CO 

in 

(0 


CM 

inf 


FORMAT 


* 

cd 


* 

m 


* 

m 


* 

m 


* 

m 


* 

CD 


* 

CD 


* ± 
cd a 


i * 
3 CD 


* i 
CD C 


£ * 
D CD 


* 

CD 


* 

CD 


* 

CD 


i^ 

CD 


i^ 

CD 


i^ 

CD 


in: 

CD 


* 

CD 


* 

CD 


* 

CD 


VIDEO 


* 

CD 


* 

CD 


^ * 
CD CD 


BK 

BK 


i^ 

CD 


i^ i« 
cd a 


c * 

3 CD 


MANUAL 


i^ 

CD 


i^ 

CD 


i^ 

CD 


* 

CD 


* 

CD 


CD 


in: 

CD 


ISBN 


!2 




8 

1 




3 

£ 

2 

S 


1-558584358 


in 

* 


>f . 

co ? 
6 c 




h- 3 

^ i 

i\ 

8! 


f 


0-590-471589 


1 








G-395-329221 


h- 

A 

1 




| 


0-399-221255 








0-943990-42-4 






I! 


> S 

M? 

11 




b-1 40501 72-X 


| 


\ 






06-64401 60-X 


l 


PUB/JOURNAL 


FREE SPIRIT 


LEARNING WORKS I 


ATRIUM SOCIETY ! 


BALLANTINE 


POCKET 


NORTHSOUTH BKS 


SCHOLASTIC I 


PENGUIN 

1 ITTI C 


z 

jQ 

j cc 
j o 


C 

f 

c 

< 

< 

X < 

ct c 


J 

0 

5 a, 

J _J 

n h 
j b 

0 — l 


a 

fe 

5 

o 

X 

o 
< 0 


(DIAL 


X 

ct 


X 

a: 


X 

a: 


a 

fc 

o 

X 

o 

CO 


CONCORDIA 




HARPER 


PUTNAM 


ITHINK ENTERTAINMENT 


a 

o 

X 

o 

CO 


IGARETH STEVENS 


HARPER 
PARENTING PR 


RH 

ATHENEUM 


HM 


c 

=J u 
UJ c 
Q C 


> 

) 

j 

j 

> 

? u. 
J Ol 
J O 

D ^ 


ISTATE FARM INSURANCE 


IPUFFIN 


GREENWILLOW 


Z 

O 

ct 

3 

o 


CAROLRHODA 




lHARCOLLINS 


RH 


AUTHOR 


PAYNE, L 


-J 

ni 

h 

a: 

i 

X 

o 

<0 


uj" 

_J 

O 

Q 

* 

a: 

Hi 

h 

<0 

CO 

Hi 


Q 

Z~ 

LU 

Z 

z 

f 


CORVILLE.B 


LACHNER.D 


SURAT.M 1 


z 

z! 

O i 
<0 ; 

5c 

< C 
o c 


Is 

Sz 

D X 
t < 
0 X 


Q 

X 

H 

l! 

li 
* : 


HUbAN.K 

SPINELLI.J 


WILD.M 


ct 

CO 
i 

_j 

LU 

§ 


BERENSTAIN.S 


BERENSTAIN.S 


IBERENSTAIN.S 


PEET.B 


GORMAN, C 


POULET.V 


BROOKS, B 


BOTTNER.B 




THALER, M 


ISTEVENS.K 


STOLZ.M 
BOSCH, C 


COLE.J 
MAUSER, P 


IWABER.B 


i 

UJ c 

UJ ^ 
H i 


^ 2- 
3 ^ 

7 Z 
U Ol 
C CO 


PUBLIC AFFAIRS 


YASAHIMA.T 


HENKES, K 


o' 

1 

a. 

i 

ct 

UJ 

z 

_J 

§ 


BLACKWOOD, M 


BAKER, BETTY 


I^I'ZIOIS] 


COLE.J 


TITLE 


*WE CAN GET ALONG:CHILD'S BOOK OF CHOICES 


To 

o 

h 
< 0 

<* 

$ 

o 

Ct 

H 

o 

H 

LU 

D 

3 

0 
<0 
Q 

5 

o- 

O 

Q 

;! 

Q 

. _j 

1 3 

;§ 

1 X 
■? 


X 

o 

H 

LU 

D 

3 

0 

c- 

LU 

Z 

O 

O 

z 

0 
0- 
<o 

1 
’ -J 

' < 

1 > 
» c 
0 
cc 

a 

!> 
; ll 

' 

: > 
: i 


V7 

a: 

LU 

> 

z 

O 

0 
z 

z 

LU 

2 

<* 

Z 

LU 

5 

1 

Q 
i Z 
< 
1— 
i <0 

i * 

! UJ 

Q 

: o 
1 c 

■ M 
» □ 

■ “3 

: □ 
■? 


£ 

!§ 

UJ 

1 S 

o 

: i 
» >- 
> s 

jp 
! < 

i! 


ANDREWS ANGRY WORDS 


Q 

-j 

X 

a 

z 

8 

ct 

Q 

d 

X 

: a 

i _j 

LU 
! 0 
z 
;< 


ANNIE & THE SKATEBOARD GANG 


_i 

0 

0 

IS 

< a 
w 

i> 

a: m 
<< 


BABE THE GALLANT PIG 


BARGAIN FOR FRANCES 

BATHWATER GANG GETS DOWN TO BUSINESS 


i 

1 

i 

1 

1 

1 

i 

i 

I H 
: <o 
■ < 
UJ 
cc 


a 

— i 
3 
H 
od 

z 

2 

z 

u. 

cc 


>i 

-J 

3 

CO 

LU 

X 

H 

od 

(0 

ct: 

j UJ 

1 CO 

; co 
: z 
i uj 

: a 

1 UJ 

i cc 


BERENSTAIN BEARS & THE RED-HANDED THIEF 


0 

z 

CO 

< 

LU 

H 

X 

O 

3 

2 

O 

0 

H 

od 

CO 

ct 

ss 

1 cc 
z 

ijs 

1 CO 

: z 

1 UJ 

: ct 

1 LL 
1 CC 


BIG BAD BRUCE 


BIGGEST BULLY IN BROOKDALE 


CO 

UJ 

_J 

1 

1 3 
CO 

UJ 

If 

1 «a 
1 0 

:2 
1 u 
1 □ 

i a 


, 
i c 

t cc 


BOOTSIE BARKER BITES 


BOOTSIE BARKER BITES & RUBY THE COPYCAT 


BULLY BROTHERS:MAKING THE GRADE 


H 

iS8 

ui 

1 CO 

!“ 
H 
• Ct 

: o 

1 u 

1 — 
► 3 
1 CC 


BULLY OF BARKHAM STREET 
BULLY ON THE BUS 


BULLY TROUBLE 
BUNDLE OF STICKS 


LU 

s 

1— 

Ct 

3 

X 

Ct 

UJ 

> 

UJ 

: z 

id 

5 

. co 

1 UJ 

! i 

: h 

> 3 
1 CC 


CHARLOTTE'S WEB 


CrlESTtR o WAY 
CRASH 


CREATIVE DIFFERENCES:PROSOCIAL APPROACH 


, 
: cc 

§ 

0 

a 

i c 


CRYSANTHEMUM 


DAPHNE ELOISE SLATER WHO’S TALL FOR HER AGE 


DEREK THE KNITTING DINOSAUR 


DIGBY & KATE 


DOG ON BARKHAM STREET 


DON'T CALL ME NAMES 7 7 



00 





DATE 




Cl 993 


Cl 991 


1 

O 


Cl 997 


Cl 964 


C1989 


Cl 992 | 


Cl 991 


C1999 


C1994 


Cl 972 


Cl 997 


C1989 


Cl 970 


Cl 972 


C1996 


C1986 


Cl 961 


C1998 


C1991 


Cl 997 


C1993 


£8 
o c 


Cl 991 


Cl 971 | 


C1955 | 


o c 


li 

j o 


Cl 990 


F 1991 


C1980 


Cl 997 


C1983 


C1985 


C1994 


C1988 


C1981 


C1983 


C1986 


IC1091 1 




GRADE 




5,6, 7,8,9 


Csl 

X 


CO 

<N 

X 


X 


<o 

in 

t 


CM 

*— 

X" 


<o 

in 

f) 


lO 

<0 


to3 


CM 

X _ 


SA§ 


CO 

CM 


^T 

co" 

CM 


co 

in" 

< 


CM 

X _ 


7.8.9.10.11,12 


CM 

x" 


h- 

cd 

in" 


co 

CM 

X* 




co 


in 

co' 


4,5,6 


) oj 

4 *- m 
- X 




B.10.11,12 


CO 0 
in" c 
- 


1 

3, 4.5, 6 


§Z6 


X" 


CM 

x" 


K.1,2 


co 

Of 


gA4 


O) 

00* 

K 

CO* 


h- 

co" 

jd. 


CM 


CM 


in 

co" 

oi. 


in 

cd 




FORMAT 




o 

LU 

Q 

> 


X 

CD 


X 

CD 


X 

QQ 


X 

CD 


X 

ffl 


X 

ffl 


X 

ffl 


x 

co 


X 

ffl 


X 

ffl 


X 

ffl 


X 

ffl 


x 

m 


X 

ffl 


X 

ffl 


x 

m 


x 

m 


X 

ffl 


x 

m 


X 

ffl 


X 

ffl 


X * 
m □ 


C X 

3 ffl 


X 

m 


X 

ffl 


x ^ 

m c 


£ X 
□ ffl 


X 

ffl 


X 

ffl 


X 

ffl 


x 

m 


m 


O 

UJ 

Q 

> 


ffl 


ffl 


ffl 


ffl 


x. 

m 


m 


ER 


ISBN 






08-06016538 




IS 

3 






i 




l 


0-140668624 


0-156423502 


1 






0-395-20503-4 




>< 




p-395-75831 -9 


1 




CSI 


s 

| 


| 


? 




q> i 

^ J 


Ig 

n cm 

il 




s 


h- 

0> 


r-- 

co 


b-563- 15833-3 








CM 

£ 


? 

§ 

8 




i 


PUB/JOURNAL 




SUNBURST COMMUNICATII 


HOLT 1 


PHILOMEL 1 


O 

3 

o 

X 

o 

<0 


HARCOLLINS 


O 

3 

o 

X 

o 

O) 


GREENWILLOW 1 


MINSTREL 


HM 1 


PUFFIN 


HBJ 1 


HYPERION 


2 

X 


DELL ! 


HM 


GREENWILLOW 


KNOPF ! 


KNOPF 1 


[CLARION 1 


VIKING ! 


[KNOPF 1 


KNOPF 


ORCHARD 

DU 


3 

LU 

Z 

LU 


O 

CO 

3 

o 

X 

o 

CO 


ICOWARD 


dELL 

r-n i r— r - 1 k i 


L 

d 

L X 


LITTLE 


IDUTTON 


IPANTNEON 


SCHOLASTIC 


IMORROW 


IPHOENIX/BFA FILMS 


HOLY COW PR 


IPHILOMEL 


ivia 


IPARENTING PR 


IKNOPF 


_i 

_i 

X 

LU 

-J 

GO 

GO 

O 

O 


AUTHOR 






PASASEN.L ] 


MERRILL, J 1 


CARLE, E 1 


FITZHUGH.L 


1 d HOSV 


LEVERICH.K j 


GILSON, J 


LESTER, H 1 


CARLSON, N 


! 3S31S3 


ROSNER.R 


CLIFFORD, E I 


BLUME.J ! 


WABER.B 


CRUTCHER, C 


LIONNI.L ! 


DAHL.R | 


CHRISTELOW.E 1 


LITTLE, J 1 


SHREVE.S 


SHREVE.S 


z 

z> 

*1 
o < 

X c 


Q- 

“1 

eI 


IKRAUS.R 


GOLDING, W 


BROWN, A 

Aim AAk l k 1 


z 

D Z 

31 

k < 

< X 

J o 


SPINELLI.J 


JONES, R 


BOTTNER.B 


COSBY, B 


ICOHEN.B 




SREENIVASAN.J 


JACQUWS.B 


ALEXANDERS 


ICRARY.E 


1AIEFERT.H 


X 

o 

0 
z 
a: 

1 
■ 

>■ 

UJ 

<0 

z 


In 

TITLE 




DON'T PCK ON ME 


LU 

a: 

< 

5 

LU 

CO 

O 

tr 

< 

LL. 

£ 


GIRL WHO LOVED CATERPILLARS 


GROUCHY LADYBUG 


HARRIET THE SPY 


HERE COMES THE CAT \ 


HILARY & THE TROUBLEMAKERS 


HOBIE HANSON IN STICKS & STONES & SKELETON BONES 


HOOWAY FOR WODNEY WAT 


HOW TO LOSE ALL YOUR FRIENDS 


HUNDRED DRESSES 1 


1 HATE MY BEST FRIEND! i 


a: 

LU 

<n 
O 
O 
a : 

GO 

Z 

LU 

GO 

<0 

H 

3 

o 

a: 

3 

? 

LU 

< 

X 


IGGIE'S HOUSE 1 


IRA SLEEPS OVER 


IRON MAN 


IT'S MINE 1 


JAMES & THE GIANT PEACH 1 


JEROME CAMPS OUT 1 


JESS WAS THE BRAVE ONE 1 


JOSHUA T. BATES IN TROUBLE AGAIN i 


JOSHUA T. BATES TAKES CHARGE 


JOS IE'S BEAU *“ 1 


>- 

< 

C 

E 

0 

0 

1 
-> 
u 

if 

Eo 

*3 

U 

Z LU 

tS 

3 — 

=5 * 


LEO THE LATE BLOOMER 


LORD OF THE FLIES 


LOST BOYS NEVER SAY DIE 


LOUDMOUTH GEORGE & THE 6TH GKAUt bULLY 
LOWER! HIGHER! YOU'RE A LIAR! 


MANIAC MAGEE 


IMATTHEW & TILLY 


MEAN MAXINE 


MEANEST THING TO SAY 


MOLLY'S PILGRIM 


MOLLY'S PILGRIM 


MOON OVER CRETE 7 Q 


MOSSFLOWER ^ 


CL 

a: 

m 

of 

UJ 

O 

UJ 

> 

O 

:2 


MY NAME IS NOT DUMMY 


NEW COAT FOR ANNA 


NIGHT THE BELLS RANG 





DATE 


Cl 979 


Cl 982 


C1987 | 


C1996 


Cl 986 


C1983 | 


C1993 






Cl 994 


,C1 991 


Cl 990 


C1992 


i! 

o t 


— M — 

3 O 


Cl 991 


C1998 


C1993 


C1989 


C1998 | 


Cl 987 


Cl 997 


C1989 | 


C1988 


C1996 


C1995 


Cl 983 


Cl 977 


il 

o c 


C1904 


Cl 982 


Cl 995 1 








C\! 

oo 




GRADE 


CNI 


<6 

10 


CO 

CM 


CO 

cm" 


CO 

in' 

co" 


CO 

in' 

'M r 


K.1,2 


0) 

co" 

K 

co" 


CO 

h*>" 

CO 

in 

m- 

co" 


K.1,2, 3 


K.1.2 I 


co 
co in 
in ^ 
n 


co 

in 


J. II IUV 

TWs 


U 

(, CO 


K.1.2, 3 


CO 

K 

co" 


r^- 

co" 

40 


CM 


K. 1,2.3 


CO 

in" 

'M r 


&4&6 


CM 


in 

'M r 

CO 


co 

CM 


co 

in" 


CO 

cm" 


CM 


CM O 


i co 
cm" 

* 


4,5,6, 7,8 


co 

K 

co" 










FORMAT 


* 

CO 


* 

CO 


* 

CO 


* 

CO 


VIDEO 


* 

CO 


* 

CO 


* 

CO 


VIDEO 


* 

CO 


* 

co 


^ * 
CO cc 


* 

CO 


CO C 


^ * 
□ CO 


* 

CO 


CO 


* 

CO 


* 

CO 


* 

co 


CO 


CO 


* 

CO 


CO 


* 

CO 


co 


* 

CO 


CO 


co a 


£ * 
3 CO 


* 

CO 


* 

CO 










ISBN 


0-152578528 


0-698-20653-7 








O) 

8 

CM 


i 

i 






<? 

u 

2 


2 

i 


£ 

* 


s 

ji 


§ 


V 

s 


g 


1 


1 


j 




1 


i 

6 


p-1 52863834 


1 


<9 

5 


0-1 40-370781 


0-590-329758 




f 


r r-- 
|| 


1 

8 

t 










ER 


PUB/JOURNAL 


HBJ 


COWARD 1 


CLARION 1 


ATHENEUM 


NILSSON HOSE MUSIC, MU| 


H&R 1 


PUTNAM 


ATHENEUM 




MONDO 1 


o 

fe 

5 

o 

X 

a 
< 0 


c 

c 

Q 

Q 


ii 

= a 
>- 


RH 


E 

L 

E 

Y Z 
<Q 
jj a 

/) <r 
lj -j 

Y O 


INORTH/SOUTH 1 


[KNOPF 


ATHENEUM ! 


SCHOLASTIC 


PHILOMEL 1 


RH 


HYPERION 


|HBJ 


HOLIDAY 


Niddndl 


PUFFIN 


SCHOLASTIC 


iviqi 


CO 

z 
— 1 
3 

O u 

o s 
a c 
< 2 
X i 


rxiMv^r r 

HM 


HOLT 


IS&S 








AUTHOR 


DEPAOLA.T 


ADLER, C 1 


GIFALDI.D 


UJ 

$ 

o 

X 




CHAMBERS, A 1 


KASZA.K 


GIFALDI.D I 


LAMORISSE.A 


GOGOLL.M 1 


RATHMAN.P 1 


“J 

o’® 
-1 0 
^ 0 
O u 

n h 

a: o 
< < 


D 

5“: 
C O' 

j o 
5 > 

il 


PARK, B 


bLcCMMAN.t 
FLETCHER, B 


DAM JAN, M 


ICARBONE, E 


zEIER.J 


LIONNI.L 


POLACCO.P 


SACHAR.L 


UJ 

£ 
UJ 
— 1 


3 

o" 

o 

UJ 


BATES, B 


SCIESZKA.J 


SACHS, M 


ROBINSON, N 


AARDEMA.V 


ZOLOTOW.C 


c 

> UJ 

D a 

E < 
D O 


a 

3 

< 

CO 


SKINNER, D 








111 

-J 

H 

H 

0 

1C 

1 


> 

03 

03 

(0 

< 

w 

z 

o 

1= 

□ 

GO 

a 

UJ 

> 

-j 

0 


^2 
: iu 
ii 

: 1j 
» i 
§ 

\i 

i uj 
* c 

i Z 
► 0 


* 

UJ 

1 a 

: 3 
i w 

> a 
: O 
■ a 

: v 
;z 

: I 
1 ■“ 

1 UJ 

: z 

> 0 


5 

!3 

i UJ 
' I 

;s 

■ a 

: oa 

ii 

i a 


POINT 


03 

a 

UJ 

* 

< 

H 

H 

Z 

, UJ 

03 

: UJ 

* a 
. a 


RAT & THE TIGER 


03 

UJ 

a: 

0 
H 
03 

a 

UJ 

1 
H 

o 

©a 

cn 

z 

c 

z 

a 

a 

ii 


RED BALLOON 


ROSIE'S STORY 


H 
< 
C 
> 
; a 

; G 
! o 

1 a 

!> 
1 GC 
► □ 

: a 


L 

t 

sj 

UJ f 

: a ■ 

UJ ( 

Si 

! £0 j 

■ UJ [ 

■ X ( 
i \— ( 
> 3 l 

: o' < 


J 

LI 

sj 

E 

< 

n 

LI 

D 

E 

JJ 

E 

1_ 

D 

u 

h 

J d 
u X 
/) 03 


SKINNY BONES 


o 

X 

o 

c/3 

< 

06 

LD 

o 

X 

H 

< 

03 
2 
UJ 
— i 
CD 

o 

CY 

CL 

CY 

O 

$ 

X 

UJ 

CD 

a 

-j 

x > 
o o 
O co 

z a 

^g 

O a 
03 03 


< 0 
o 

CY 

UJ 

o 

0 
z 

X 

CY 

UJ 
— I 
H 
H 

-J 
UJ 
X 
H 
■ od 

1 -j 
1 UJ 

' a 
\ft 

\ =3 

. G 

i W 


UJ 

z 

UJ 

: Z 
< 

1 

;§ 

■ X 

■ a 

i cn 

ii 

j& 

I 03 


. 
: GO 
: ^ 

: G 
■ \— 

> 03 


SWIMMY 


CY 

UJ 

— l 
< 
U- 

CY 

S 

d 

0 
> 

: Z 
< 
■ I 

1 t 


THERE’S A BOY IN THE GIRL'S BATHROOM 


THIRD GRADE BULLIES 


THREE ASTRONAUTS 


TOUGH BEANS 


(0 

0 
a 

UJ 
— i 

t= 

-j 

UJ 

UJ 

CY 

X 

H 

UJ 

X 

H 

a 

O 

a 

lg 

: 03 

1 a 
» □ 

► a 

Lt 


, 
; o 

i < 
: c 

' z 

l 0 
i a. 

■ > 


WENDY & THE BULLIES 


0- 
UJ 
03 
3 
O 
X 
03 

1- 

GQ 
1 CD 
< 

I Z 

o 

I I 

J 


WILLIAM'S DOLL 


WILLY THE CHAMP 
WIMP 


WIZARD OF OZ 


1 

1 

; a 
k a 

: C 

a 

a 


i 

l 

* 

a 






vH 

OO 

/ 




U.S. Department of Education 
Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 




NOTICE 

Reproduction Basis 




This document is covered by a signed "Reproduction Release 
(Blanket)" form (on file within the ERIC system), encompassing all 
or classes of documents from its source organization and, therefore, 
does not require a "Specific Document" Release form. 




This document is Federally-funded, or carries its own permission to 
reproduce, or is otherwise in the public domain and, therefore, may 
be reproduced by ERIC without a signed Reproduction Release form 
(either "Specific Document" or "Blanket"). 



EFF-089 (3/2000) 



?S 03^ 00 \ 




